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EVALUATIONS 
ARTICLE XIV-EVALUATIONS 

Santa Cruz City Schools 

Evaluation Procedures 

Evaluation is the process the District uses through its evaluators to assess the performance of unit 
members.  This process is based upon job description, provisions of this contract, evaluation criteria, 
District policies and regulations, county, state and federal laws and regulations, adopted course outlines, 
learner goals and other duties and responsibilities as assigned. 

The Santa Cruz City Schools District’s (SCCS) evaluation process can be conducted through one (1) of 
three (3) methods: Administrative Evaluation “Method 1”, Project-Based Evaluation “Method 2”, or Peer-
Based Evaluation “Method 3”, each based on the unit members’ professional standards. 

The standards as described in the Evaluation Article for Certificated Staff act as a guide for discussion 
regarding professional growth and serve as a basis for unit member evaluation. Each certificated unit 
member is responsible for meeting the unit member’s professional standards as described in the 
Evaluation article for Certificated Staff to show growth in the unit member’s practice as an educator. 
Administrators have the right and responsibility to observe certificated unit members in their work setting 
at any time.  Administrators always have the right and responsibility to identify any concerns related to 
meeting the standards. 

Three Evaluation Methods 

There are three (3) methods for certificated unit member evaluation. Each method uses self- assessment 
and reflection and is linked to the unit members’ professional standards. 

Administrative Evaluation “Method 1”: Administrative Evaluation is the required method for 
probationary unit members and temporary unit members and permanent unit members every six (6) years. 
It is also a required method for permanent unit members who have a general ranking of Does Not Meet or 
Emerging in their previous overall evaluation. This is an optional method every three (3) years for 
permanent unit members who have met Proficient or Distinguished standards in their previous overall 
evaluation rating. 

Project-Based Evaluation “Method 2”: With administrative approval, this is an option every other three 
(3) year cycle for permanent unit members who have met Proficient or Distinguished standards in their 
previous overall evaluation rating and would like to develop and implement a project in order for the unit 
member to examine practices and demonstrate proficiency via a professional project related to their 
current practices and the unit members’ professional standards. 

Peer-Based Evaluation “Method 3”: With administrative approval, this is an option every other three 
(3) year cycle for permanent unit members who have met Proficient or Distinguished standards in their 
previous overall evaluation rating and would like to work with a peer using observation in order for each 
peer/partner to examine practices and demonstrate proficiency related to their current practices. 
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Evaluation Method 1: 
Administrative Evaluation Method 
 

Eligibility 

The Administrative Evaluation method for permanent unit members: 
• A permanent unit member rated Proficient or Distinguished in the previous overall evaluation 

rating may elect to be evaluated under the Administrative Evaluation option.   
• Permanent unit members shall be evaluated using this method every other three (3) year cycle. 

 
The Administrative Evaluation method is the only option for the following: 

• Temporary unit members 
• Probationary unit members 
• Unit members under an Improvement Support plan due to an overall evaluation rating of Does 

Not Meet or Emerging on standards in the previous year  
• Unit members who have failed to complete previous Peer-based or Project-based Evaluation 

cycle deadlines in the previous year 
 
Administrative evaluations will be conducted for two (2) consecutive years or more until the unit member 
has reached permanent status and has met Proficient or Distinguished standards on the overall evaluation 
rating. A unit member under an Improvement Support plan will remain on the Administrative Evaluation 
method until the unit member achieves a Proficient or Distinguished on standards on the overall 
evaluation rating.  
 
Evaluation Process: 
(Preparation for Fall Planning) 
 
Unit members shall be notified of and given access to district evaluation materials, including notification 
of primary evaluator by September 15th. In preparation for the initial meeting with the evaluator unit 
members will: 
 

• Use your professional standards to reflect upon and mark areas of focus in each standard/domain 
(up to 6).  

 
• Will use their self-assessment to complete the Professional Goals form identifying strengths and 

areas of growth. All Permanent unit members’ need to create three (3) goals from three (3) 
different standards. Temporary, Probationary and Permanent unit members’ under the “Does Not 
Meet or Emerging” need to create a goal for each of the standards/domains. These goals shall be 
written and be ready to present to the supervisor during the Fall Planning Conference. 

 
Fall Planning Conference: 
 
1. By October 31st: Supervisors and unit members will meet to collaboratively present, discuss and agree 

upon professional goals using the standards/domains and Goal Setting Form.   
 
2. Circumstances, such as class composition, class size, instructional materials, and physical setting that 

affect the certificated unit member's working situation shall be discussed and documented in the 
conference notes on the Goal Setting Form with the evaluator at the Fall Planning Conference. 
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3. By the conclusion of the Fall Planning Conference, the evaluator and the unit member shall sign and 
date the Goal Setting Form. If needed, any party may have ten days past the Fall Planning Conference 
to agree and sign the Goal Setting Form (even if the date falls after October 31st). 

 
4. In the event that the unit member and the evaluator cannot reach an agreement concerning standards of 

performance, a mediator agreeable to both parties shall be utilized in an attempt to reach an agreement.  
The Superintendent of Schools or his/her duly authorized representative, if necessary, shall render a 
final decision. 

 
5. Changes in any of the goals of the unit member should be reviewed with the evaluator throughout the 

school year.  Unit member or administration may administrate a review.  These changes shall become 
a part of the Fall Planning Conference.  

 
Timeline for Fall Planning Conferences: By October 31st 
 
 
Observations: 
 
1. Each temporary and probationary unit member shall be observed by his/her site administrator, or 

immediate supervisor a minimum of two (2) times per year in his/her working environment prior to 
completion of each Summative Evaluation.  One (1) of these observations shall be made by 
appointment.  Permanent unit members’ will be evaluated at least one time during the observation 
cycle.  This observation needs to be scheduled.  Additional observations may occur without an 
appointment. 

2. The evaluator shall be responsible for using the Observation Form.  This form will be shared at the 
post observation conference. A copy shall be given to the unit member within ten (10) workdays of the 
post observation conference. 

3. The evaluation of personnel shall involve more than one evaluator at the request of either the evaluator 
or the evaluatee.  Such an additional evaluator shall be selected from those assigned administrative 
responsibilities in the District. 

 
Timeline for Observations: 

• Temporary and Probationary Teachers: By the 3rd Friday in December  
• Permanent Teachers: By the 1st Friday in May  

 
Summative Evaluation: 
 
Summative Evaluation Reports for probationary and temporary unit members shall occur no later than the 
3rd Friday in January. The evaluator may hold other summative evaluation conferences as he/she deems 
necessary, or upon the request of the unit member. If the unit member achieves a rating of “Proficient or 
Distinguished” a second summative evaluation will be optional, and will occur only if requested by the 
unit member or their evaluator. If the unit member receives rating of “Does Not Meet or Emerging” a 
second cycle of evaluation will occur, including a minimum of two (2) observations and a summative 
evaluation, prior to March 1st. 
 
The Summative Evaluation Conference for Permanent unit members shall occur not later than thirty (30) 
work days before the last school day scheduled on the school calendar adopted by the governing board for 
the school year in which the evaluation takes place.  Permanent unit members shall be evaluated on the 
mutually agreed upon three (3) goals a minimum of once every three (3) years. The evaluator may 
complete up to two (2) summative evaluation reports a year as he/she deems necessary, or upon the 
request of the unit member.  When a Permanent unit member has received an overall “Does Not Meet or 
Emerging”, the District shall annually evaluate the unit member until the unit member achieves a 
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Proficient or Distinguished, or is separated from the District.  When a permanent unit member has 
satisfactorily completed his/her Improvement Needed Plan, the unit member shall be evaluated by 
Administrative Evaluation “Method 1” of the following year. 
 
A copy of the Summative Evaluation, signed and dated, will be given to the unit member and evaluator no 
later than ten (10) workdays following the Summative Evaluation Conference.   
 
In the event of difference of opinion between the evaluator and the unit member, the unit member may 
attach a statement to the Summative Evaluation outlining his/her differences. 
 
If a unit member's evaluation shows an overall rating of “Does Not Meet or Emerging” the procedures 
outlined under Improvement Support plan may be followed.   
 
Timeline for Summative Evaluations: 

• Completed Summative Conferences for Temporary and Probationary Teachers: Third 
Friday in January 

• Completed Summative Conferences for Permanent Teachers: 30 days before the last 
student day of school. 

 
Improvement Support Plan: 
 
1. If the overall ranking is marked “Does Not Meet or Emerging”, an Improvement Support plan shall be 

completed.  The plan includes a timeline during which improvement shall be achieved, and a 
description of intervention and supports to assist the unit member in meeting the standards.  If the unit 
member wishes to extend the timeline, the unit member may appeal to the Superintendent or his/her 
designee, whose decision shall be final. 

 
2. When an evaluator makes a recommendation for Improvement Support plan needed, the evaluator 

assumes an obligation to provide assistance. 
 
3. The evaluator shall make a written record of all observations, including recommendations and 

assistance.  The unit member shall be given a copy of all written records and will have the opportunity 
to respond to each. 

 
4. The unit member will receive and participate in assistance from a district assigned professional 

specialist as outlined in the Improvement Support plan.   
 
  



Santa Cruz City Schools Certificated Evaluation                              July 2018  Page 5 
 

 
Evaluation Method 2: 
Project-Based Evaluation  
 
Eligibility:  In order to be eligible to participate in the Project-Based Evaluation, a unit member must: 

• Be a permanent employee of the district. 
• Have received Proficient or Distinguished evaluations for the previous evaluation cycle. 
• Have administrator approval. 

 
Procedures: 
Work with evaluator on a mutually agreed upon Project-Based evaluation plan aligned with the unit 
members’ professional standards. 
 
By September 15th: 
At each work site, unit members shall be notified of and given access to district evaluation materials, 
including notification of primary evaluator. In preparation for the initial meeting with the evaluator, unit 
members will: 

• Use the standards/domains to reflect upon and mark their level of performance for each element 
of all of standards.  

• Using the completed standards/domains submit the Goal Setting form with strengths and areas of 
growth and develop three (3) professional goals. These goals should be written and be ready to 
present to the supervisor during the Fall Planning Conference. 

 
Fall Planning Conference: 
 
1. Unit members meet with their primary evaluator to review the standards/domains and present, discuss 
and agree upon professional goals. Unit member and primary evaluator create a mutually agreed upon 
Project-based evaluation plan based on one (1) of the options listed in the Resource Appendix titles 
Project-based Evaluation. 
 
2. If agreement cannot be reached on a Project-based evaluation plan, the unit member will be under 
Administrative Evaluation “Method 1” for that cycle. 
 
3. Unit members will receive notice by October 31st of final approval on professional goals and project-
based evaluation plan.  
 
Mid-Year Check-in: 
4. By the last Friday in January:  Supervisor will review progress with unit member if requested by either 
party. 
 
Final Submission of Project: 
5. By the second Friday in April:  All projects and supporting documentation, including the completed 
SCCS Reflection 1 and Reflection 2 will be submitted to the Supervisor. 
 
30 days prior to the end of the school year 
1. The unit member will meet with primary evaluator to review the Summative Evaluation and other 
documentation at a mutually agreed upon time.  
 
2. If the unit member receives a “Does Not Meet or Emerging” final rating, the unit member will begin a 
new evaluation cycle at the start of the next school year under Administrative Evaluation “Method 1”. 
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3. If a unit member has not completed the Project-Based Evaluation option by the second Friday of April, 
the evaluator will meet with the unit member and utilize the Summative Evaluation to document that the 
unit member did not meet the deadline and that the unit member will be placed on Administrative 
Evaluation at the start of the next school year. 
 
4. If the primary evaluator does not meet with the unit member by the 30 days prior to the end of school 
year to review the project, then the unit member may submit the project to Human Resources for review.  
The Assistant Superintendent of Human Resources will meet with the unit member to review the project.  
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Evaluation Method 3: 
Peer-Based Evaluation 
 
Eligibility:  In order to be eligible to participate in the Peer-Based Evaluation, a unit member must: 

• Be a permanent employee of the district. 
• Have received Proficient or Distinguished evaluations for the previous evaluation cycles. 
• Have administrator approval (include administrator approval for possible needed release time for 

observations). 
 
By September 15th: 
At each work site, unit members shall be notified of and given access to district evaluation materials, 
including notification of primary evaluator. In preparation for the initial meeting with the evaluator, unit 
members will: 

• Use the standards/domains to reflect upon and mark their level of performance for each element 
of all of standards.  

• Using the completed standards/domains submit the Goal Setting form with strengths and areas of 
growth and develop three (3) professional goals. These goals should be written and be ready to 
present to the supervisor during the Fall Planning Conference. 

• Mutually choose a professional partner who is eligible for participation. 
 
Fall Planning Conference 
 
1. By October 31, meet with the evaluator and the partner to discuss goals and objectives as written in 

the Goals-Setting Form according to the unit members’ professional standards.  Fill out Peer-Based 
Evaluation – Planning Sheet. 

 
Procedures 

 
1. Hold two (2) observations and post observation meetings. The observations must be documented on 

the Peer Classroom Observation Form and the Post Observation Meeting notes must be documented 
to be submitted.   

2. Write a reflection about your learning experience this year using the Project-Based or Peer-Based 
Evaluation Final Reflection form. 

 
Final Submission of Project: 
By the second Friday in April:  All observations and supporting documentation will have been completed 
and submitted to Supervisor. 
 
30 days prior to the end of the school year 
1. The unit member along with their peer partner will meet with primary evaluator to review the 

Summative Evaluation and other documentation at a mutually agreed upon time.  
 

2. If the unit member receives a “Does Not Meet or Emerging” final rating, the unit member will begin a 
new evaluation cycle at the start of the next school year under Administrative Evaluation “Method 1”. 
 

3. If a unit member has not completed the Peer-Based Evaluation option by the second Friday of April, 
the evaluator will meet with the unit member and utilize the Summative Evaluation to document that 
the unit member did not meet the deadline and that the unit member will be placed on Administrative 
Evaluation at the start of the next school year.  Unless the timeline is extended with administrative 
approval.   
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4. If the primary evaluator does not meet with the unit member by the 30 days prior to the end of school 
year to review the project, then the unit member may submit the project to Human Resources for 
review.  The Assistant Superintendent of Human Resources or administration designee will meet with 
the unit member to review the project.  

 
General Post-Evaluation Procedures 
 

• No evaluation documents shall be placed in the unit member's file unless the unit member has 
received a copy and has had an opportunity to discuss the document with the unit member’s 
evaluator. Within ten (10) working days of the receipt of a written evaluation, the unit member 
may submit a written response to be attached to the evaluation. 

• During a school year, the unit member may request a conference with the Superintendent or 
designee to discuss evaluation of the unit member. 

 
• The substance and supporting documents of a summary evaluation shall not be subject to the 

grievance procedure. 



 
 

 
Santa Cruz City Schools 

 
 

Administrative Evaluation  
  

Method 1 Forms 
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SCCS Teaching Rubric “Methods 1, 2, 3” 

 
 

How Should I use this Rubric? 
 

 Read through the Six Standards.  
 

 Highlight where you think your performance level currently is for all six standards. 

 

 Based on your self-assessment of each standard, identify areas of growth.  

 

 Use the Rubric to guide your goal setting based on your self-assessment of each standard, 
professional growth goals, (i.e. where would I like to be on the rubric in June?) 

 

 This document will be formally used a reflective tool to demonstrate growth and used throughout 
the year.   

 

 Use the rubric as a resource in reflecting on identifying effective teaching practices.  
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Overview of the California Standards for the Teaching Profession (as modified for use  in Santa Cruz City Schools) 

Standard 1: Engaging and Supporting All Students in Learning 
Teachers… 
1.1 Connect students’ prior knowledge, life experience and interests with 

classroom learning. 

1.2 Use a variety of instructional strategies to respond to students’ diverse needs. 

1.3 Facilitate learning experiences that promote autonomy, interaction and choice. 

1.4 Engage students in problem solving, critical thinking and other 
activities that make subject matter meaningful. 

1.5 Promote self-directed, reflective learning of all students. 

Standard 4: Planning, Designing and Delivering Learning Experiences for All 
Students 
Teachers… 
4.1 Design long-term and individual lesson plans to foster and support 

student learning. 

4.2 Value students’ backgrounds, interests, languages, and 
developmental needs. 

4.3 Establish and articulate student learning outcomes, consistent with State 
Standards. 

4.4 Sequence and use instructional time effectively. 

4.5 Modify instructional plans to adjust for student needs. 

Standard 2: Creating and Maintaining an Effective Environment for 
Learning 
Teachers… 
2.1 Create a physical environment that engages all students. 

2.2 Establish a learning environment that promotes fairness and respect. 

2.3 Promote social development and group responsibility. 

2.4 Establish and maintain standards for student behavior. 

2.5 Plan and implement classroom procedures and routines that support student 
learning. 

Standard 5: Assessing Student Learning 
Teachers… 
5.1 Establish and communicate learning outcomes for students. 

5.2 Use multiple sources of information to assess learning. 

5.3 Involve and guide students in assessing their own learning. 

5.4 Use results of assessment to guide instruction. 

5.5 Communicate with students and families about progress. 

Standard 3: Understanding and Organizing Subject Matter 
Knowledge 
Teachers… 
3.1 Demonstrate knowledge of subject matter. 

3.2 Organize curriculum to support student understanding of subject matter 
based on State Standards and Core Curriculum. 

3.3 Interrelate ideas and information within and across subject matter areas. 

3.4 Develop student understanding through instructional strategies that are 
appropriate to the subject. 

3.5 Use materials, resources, and technologies to make subject matter 
accessible and engaging to students. 

Standard 6: Developing as a Professional Educator 
Teachers… 
6.1 Reflect on teaching practices. 

6.2 Work with families to foster collaboration and ensure student success. 

6.3 Work with communities to foster collaboration and ensure student 
success. 

6.4 Establish professional goals and pursue growth opportunities. 

6.5 Work with colleagues to improve professional practice. 

6.6 Share in responsibility for implementing school expectations, priorities, 
policies, and procedures. 
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Standard 1: Engaging and Supporting All Students in Learning 

Does Not Meet Standard Emerging Standard Proficient Distinguished 
Element 1.1: Connect students’ prior knowledge, life experience, and interests with classroom learning. 
The teacher makes few or no connections 
between the classroom learning and the 
students’ prior knowledge, experiences, 
backgrounds, and perspectives. The 
teacher rarely elicits relevant student 
questions or comments during a lesson. 

The teacher makes some connections between 
classroom learning and students’ prior 
knowledge, experiences, or interests. The teacher 
elicits some questions from students during a 
lesson to monitor their understanding. 

The teacher makes substantial connections 
between classroom learning and students’ 
prior knowledge, experiences, and interests. 
Teacher elicits students’ cultural, class, and 
ethnic perspectives, and uses students’ 
questions and comments during a lesson to 
extend their understanding. 

The teacher helps students make connections in 
classroom learning and their own prior knowledge 
and experiences. The teacher facilitates activities 
that focus on students’ interests, experiences and 
diverse individual perspectives. The teacher adjusts 
instruction to enhance student voice. 

Element 1.2: Use a variety of instructional strategies to respond to students’ diverse needs. 
The teacher uses instructional strategies, but 
they lack variety, and are sometimes 
inappropriate to the students’ learning 
needs. Few or no accommodations are made 
to respond to students’ individual needs. 

The teacher uses 2-3 alternate instructional 
strategies that are appropriate to address the 
students’ developmental needs, learning styles, 
and language needs. The teacher sometimes 
makes accommodations through scaffolding to 
respond to students’ individual needs. 

The teacher uses a variety of instructional 
strategies to effectively address the 
students’ developmental needs, learning 
styles, and language needs. The teacher 
consistently makes accommodations to 
respond to students’ individual needs 

The teacher engages students in a variety 
of learning experiences that accommodate different 
learning styles. Instructional strategies consistently 
address students’ diverse needs. Strategies include 
adaptations, accommodations and differentiations 
to meet students’ individual needs. Students 
identify optimal strategies for their learning. 

Element 1.3: Facilitate learning experiences that promote autonomy, interaction, and choice. 
The teacher directs the learning experiences, 
and student interactions are infrequent and 
limited. Student autonomy or choice is 
rarely encouraged. 

The teacher usually directs the learning 
experiences, although s/he permits some student 
interaction. The teacher sometimes encourages 
student independence or choice. 

The teacher facilitates the learning 
experiences to promote constructive student 
interactions, and to develop student 
decision-making responsibility through 
choices about learning, and the use of time 
and materials. 

The teacher uses a variety of collaborative 
structures to promote interaction and student 
leadership in support of learning. Students 
regularly work independently and collaboratively, 
and manage their learning, time and materials. 

Element 1.4: Engage students in problem solving, critical thinking, and other activities that make subject matter meaningful. 
The teacher provides few opportunities for 
students to problem solve, analyze, or 
investigate in lessons. Teacher encourages 
student questioning, but most are low order, 
fact based. 

The teacher models and encourages open ended, 
higher order questions, and provides 
opportunities for students to ask questions and 
solve problems within a subject, but seldom 
directly develops students’ questioning skills. 
Teachers and students ask higher order 
questions. 

The teacher regularly provides opportunities 
and support for students to engage in 
problem solving, and to explore diverse 
perspectives of concepts within a subject 
matter area. Students’ questions are higher 
order. Teacher scaffolds skill building for 
these activities. 

The teacher frequently engages students in problem 
solving and higher–order question posing, and the 
investigation and critical analysis of diverse 
perspectives of concepts within a subject area. 
Students identify and explore their own interests to 
extend understanding of content. 

Element 1.5: Promote self-directed, reflective learning in all students. 
The teacher provides few or no 
opportunities for students to initiate, make 
decisions about, or reflect upon their own 
learning. 

The teacher usually directs the learning activities 
and provides some choices for student learning. 
S/he monitors student learning, and provides 
some opportunities for students to reflect 
individually on their learning. 

The teacher supports students in developing 
the skills needed to monitor their own 
learning and make decisions during 
activities. Students use State Standards and 
other criteria to assess their learning and 
discuss it with peers.  

The teacher creates opportunities for all students to 
initiate their own learning and to monitor and 
describe their learning process and progress. 
Students use State Standards and other criteria to 
assess their own and their peers’ learning, and to 
set new learning and improvement goals. 
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Standard 2: Creating and Maintaining an Effective Environment for Learning 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 2.1: Create a physical environment that engages all students. 
The physical environment may have one or 
more safety hazards, and materials are 
difficult to access by students with special 
needs. There are few or no room displays 
and few or no student work products 
displayed. 

The physical environment is clean and arranged 
for safety and accessibility for all students in the 
classroom. It facilitates individual student 
engagement in learning and access to necessary 
instructional materials. The teacher creates room 
displays which include some student work and 
are related to current topics of study. 

The physical environment allows for group 
interaction and movement between 
activities, or different simultaneous 
activities. The teacher creates room 
displays, which contain key information, 
are used in learning activities and represent 
current topics of study. A variety of student 
work is regularly displayed and related to 
current topics of study. 

The physical environment reflects, promotes, and 
supports student learning and responsibility. The 
teacher manages materials, technology, and 
resources to accommodate individual student 
needs, and promote positive interactions. Students 
help create room displays used in learning activities 
that represent current study topics. A variety of 
student work is regularly displayed, related to 
current study topics, and represents all students. 

Element 2.2: Establish a climate that promotes fairness and respect. 
Teacher has not established a classroom 
environment that promotes fairness or 
respect with regard to race, class, culture, 
language, sexual orientation, religion, or 
gender. Teacher responses to student 
behaviors are often unfair, inconsistent, or 
inequitable. 

Teacher establishes a climate of caring, equity 
and respect. Teacher has developed relationships 
and rapport with students. The pattern of teacher 
response to students is usually fair, consistent, 
and equitable. Teacher acknowledges and shows 
respect for student race, class, sexual orientation, 
religion, culture, language, and/or gender. 

The teacher models and promotes fairness, 
caring, equity, and respect. Teacher 
acknowledges and shows respect for student 
race, class, sexual orientation, religion, 
culture, language, and/or gender. The 
teacher encourages students to take risks 
and be creative. 

The teacher actively responds to and respects 
diversity. S/he encourages, supports, and 
recognizes creativity, risk-taking and unique 
contributions of all. The teacher's response to 
student behavior also demonstrates flexibility and 
adaptations as needed. 

Element 2.3: Promote social development and group responsibility. 
The teacher does not actively support 
students’ social development, self-esteem, 
or diversity. Students have little or no sense 
of responsibility for one another. Teacher 
rarely provides opportunities for students to 
work collaboratively.  

Students respect each other’s differences most of 
the time and work together fairly well. The 
teacher provides some opportunities for students 
to assume individual responsibility. The teacher 
sometimes provides opportunities for students to 
work collaboratively. 

Students respect each other’s differences 
and points of view. The teacher regularly 
provides opportunities for students to work 
independently and collaboratively, and to 
take responsibility for themselves and their 
peers. 

The students effectively communicate and 
collaborate. Teacher helps students to develop and 
practice leadership skills, demonstrate 
responsibility, and to understand differences in 
experiences, feelings, and points of view. 

Element 2.4: Establish and maintain standards for student behavior. 
Few or no standards for behavior appear to 
have been established or enforced. The 
teacher's response to student behavior is 
consistently and often inappropriate. 

The teacher has established and consistently 
enforces standards for behavior that are aligned 
with the school and district standards. The 
patterns of teacher responses to student behavior 
are generally appropriate, if limited in variety. 

The teacher consistently models and 
maintains standards for behavior. The 
teacher's response to student behavior 
reflects a range of appropriate and effective 
responses. 

The teacher establishes/maintains opportunities for 
students to share in decision-making, establishment 
of rules and conflict resolution. Teacher's response 
to student behavior reflects students' developmental 
and personal needs. 

Element 2.5: Plan and implement classroom procedures and routines that support student learning. 
Classroom procedures and routines are not 
clearly established or effectively enforced, 
resulting in teacher and student confusion 
and loss of instructional time. Teacher 
rarely monitors or holds students 
accountable for being ready and on task. 

Classroom and routines work moderately well. 
Teacher periodically clarifies or reinforces a 
procedure or timeline, with little loss of 
instructional time. Teacher sometimes monitors 
student readiness and time on task.  

Procedures and routines work smoothly. 
Students can explain and follow classroom 
procedures and routines with no loss of 
instructional time. Students understand and 
follow directions with no loss of 
instructional time. Teacher holds all 
students accountable for time on task. 

The teacher implements reasonable and flexible 
schedules and routines that promote student self-
sufficiency. S/he adapts procedures and rules to 
support student learning. 
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 Standard 3: Understanding and Organizing Subject Matter Knowledge 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 3.1: Demonstrate knowledge of subject matter. 
The teacher’s lack of knowledge of subject 
matter is frequently evident. Student 
learning outcomes are rarely evident, or 
rarely linked to subject knowledge 

The teacher has a clear, basic knowledge of 
subject matter and understands which skills and 
key concepts to teach. The teacher sometimes 
makes direct connections between subject 
knowledge and expected student outcomes. 

The teacher’s knowledge of subject matter 
has breadth and depth and incorporates key 
concepts and different perspectives. Teacher 
consistently and directly connects subject 
knowledge to student learning outcomes. 

Teacher knowledge of content has depth, is current 
and consistently incorporates key concepts, themes, 
connections, and student learning outcomes. 
Teacher actively has students address a variety of 
perspectives in demonstrating depth of knowledge. 

Element 3.2: Organize curriculum to support student understanding of subject matter based on the State Standards. 
The teacher rarely organizes the curriculum 
or incorporates key concepts, themes or 
skills; curriculum is often not directly 
connected to the State Standards. 
Teacher may not encourage students to 
think critically. 

The teacher organizes and designs curriculum 
based on essential, grade level appropriate State 
Standards, which results in students 
demonstrating understanding of key concepts 
within those standards. The teacher encourages 
critical thinking about standards. 

The teacher clearly organizes State 
Standards. The curriculum design clearly 
focuses on key themes and concepts and 
facilities standards based achievement. 
Teacher frequently engages students in 
critical thinking about standards. 

The teacher builds curriculum that is 
developmental, demonstrates depth, and connects 
various concepts and themes. The State Standards 
are used to plan and adapt instruction, creating 
specific outcomes for all students, which include 
demonstrating critical and higher order thinking 
about the subject matter.  

Element 3.3: Interrelate ideas and information within and across subject matter areas. 
The teacher rarely identifies or integrates 
key concepts and information when 
presenting curriculum. S/he rarely relates 
content to previous learning to enhance 
understanding. 

The teacher usually identifies and connects the 
key concepts within the content being taught. 
S/he sometimes relates content to previous or 
future learning, other subject areas, and students’ 
needs and experiences. 

The teacher identifies and integrates for 
students the key concepts and information 
within the State Standards, routinely makes 
connections to other subjects and routinely 
relates content to students’ lives, previous 
and future learning. 

The teacher routinely uses strategies and activities 
that integrate concepts and information within and 
across subject areas and Standards. S/he challenges 
students to make their own connections and extend 
and apply knowledge. 

Element 3.4: Develop student understanding through instructional strategies that are appropriate to the subject. 
Instructional strategies are rarely matched 
appropriately to subject matter content or 
concepts and may not encourage students to 
think critically or engage with the content. 

The teacher uses at least one appropriate 
instructional strategy from a larger repertoire to 
make content accessible to students. S/he 
encourages students to think critically and to 
extend their knowledge of the subject matter by 
engaging with the content. 

The teacher uses a variety of appropriate 
instructional strategies to make content 
accessible to students and develop 
understanding. S/he challenges and supports 
students to think critically and to extend 
their knowledge and engagement of subject 
matter. 

The teacher selects from a wide variety of 
appropriate instructional strategies to address 
individual learning styles and needs so all students 
understand. S/he challenges and supports students 
to construct their own knowledge, think critically, 
and see relationships. 

Element 3.5: Use materials, resources, and technologies to make subject matter accessible and engaging to students. 
Instructional materials, resources and 
technologies are either not adequately used, 
or may be inaccessible to some students. 
Teacher makes little effort to locate 
supplementary materials, to reflect diverse 
perspectives or to relate to cultural or 
linguistic backgrounds of students. 

The teacher sometimes uses varied instructional 
materials, resources, and technologies to convey 
key subject matter concepts, and sometimes 
provides opportunities for student use. Teacher 
locates or adapts some supplementary materials 
to reflect diverse perspectives, or to relate to 
cultural and linguistic backgrounds of students. 

The teacher consistently uses varied 
instructional materials, resources, and 
technologies, including adaptive 
technologies if needed, to promote students’ 
understanding of core content and 
standards. A rich variety of resources is 
consistently available to students and 
reflects diverse perspectives, experiences, 
and cultural and linguistic needs of 
students.  

The teacher selects and uses a variety of 
instructional resources to organize curriculum, 
address learning styles, and promote student 
understanding. Students can independently access a 
variety of materials, resources, and technologies 
that reflect the diversity of the classroom and 
support students’ learning needs and styles. 
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 Standard 4: Planning, Designing and Delivering Learning Experiences for All Students 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 4.1: Design long-term and individual lesson plans to foster and support student learning. 
Individual lesson plans rarely have effective 
structure or often lack some elements 
necessary for student learning. They rarely 
relate to a continuum of learning outcomes 
in a unit or long-range plan or make 
connections to other learning or content 
areas. 

Individual lesson plans have a structure with 
pertinent lesson plan elements that will develop 
students’ conceptual understanding and 
application of content knowledge. They fit 
within a unit or long-range context. Provision for 
review and assessment may be inconsistently 
evident. 

Individual lesson plans have all pertinent 
components, are well sequenced, and build 
upon previous learning to promote 
understanding of content area concepts, and 
provide review and assessment. Long-term 
plans are organized, coherent, and 
developmental 

Individual, weekly, unit, and long-term curriculum 
plans are organized, developmental in nature, and 
provide for review and assessment. They include 
differentiated opportunities for all students to 
access challenging and diverse content and apply 
learning in a variety of contexts. 

Element 4.2: Value students’ backgrounds, interests, languages, and developmental needs. 
The teacher’s instructional plans show 
limited reflection of students’ backgrounds, 
experiences, interests, and developmental 
needs. 

The teacher’s lesson design uses information 
about students’ backgrounds, experiences, 
language, and developmental needs. 

The teacher’s lesson design and 
instructional strategies consistently reflect 
students, backgrounds, experiences, 
interests, language, and developmental 
needs. The teacher utilizes appropriate 
adopted and supplementary instructional 
materials to address these needs. 

The teacher solicits students’ input for curriculum 
design which reflects their backgrounds, 
experiences, interests, and languages. Lessons 
challenge and extend students at their own 
physical, social, and academic developmental 
levels. 

Element 4.3: Establish and articulate student learning outcomes, consistent with State Standards. 
The teacher rarely establishes clear 
instructional learning outcomes, or aligns 
outcomes with standards. Expectations for 
students are usually low or unrealistic. 

The teacher sometimes articulates student 
learning outcomes and success criteria. 
Expectations for most students are generally high 
and realistic. 

The teacher clearly articulates short term 
and long-term student learning outcomes 
that are challenging and represent State 
Standards and success criteria. 
Expectations for students are generally high 
and realistic. 

The teacher consistently articulates how 
instructional activities are related to student 
learning outcomes, success criteria, and Standards. 
Expectations promote achievement by all students 
at high levels. 

Element 4.4: Sequence and use instructional time effectively. 
Pacing and time spent on learning activities 
is either rushed or too long. Transitions are 
rough or confusing, resulting in a loss of 
instructional time. 
There is rarely an effective opening or 
closing to the lessons. 

Instructional time is paced so that most students 
complete the learning activities. Transitions are 
used to move students into activities with little or 
no loss of instructional time. Lessons have a 
clear opening and closing. 

Pacing and the time spent on lesson are 
appropriate to the activities and enable all 
students to engage successfully with the 
content. Transitions are efficient and 
smooth. Students have time to complete 
learning activities. Lesson opening and 
closing effectively engage students in 
learning. 

Individual, weekly, unit, and long-term curriculum 
plans are paced so that all students have adequate 
time for learning, remain engaged, and have time 
for reflection and assessment. Beginning and 
closing activities make connections to previous 
make connections to previous and future learning. 

Element 4.5: Modify instructional plans to adjust for student needs. 
Instructional plans are rarely adapted or 
differentiated in spite of evidence that 
accommodations would improve student 
learning. 

The teacher sometimes adapts instructional plans 
to address aspects of the lesson that were 
ineffective and some of the individual learning 
needs of the students. 

The teacher adapts instruction to enhance 
student learning based on formal and 
informal assessment. The teacher uses 
strategies identified in pertinent assessment 
resources.(IEP, 504, Standardized Tests, 
etc.) 

The teacher adapts plans, and differentiates 
instruction, to ensure opportunities for all students 
to successfully participate in learning activities. 
Teacher revises plans and instructional practices 
based upon on-going assessment. 
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Standard 5: Assessing Student Learning 

 
 

Does Not Meet Standard Emerging Standard Basic Proficient Distinguished 
Element 5.1: Establish and communicate learning outcomes for students. 
There are few or no student learning 
outcomes established or clearly 
communicated to students or families. 

The teacher establishes expected learning 
outcomes for students based on State Standards. 
Teacher communicates student learning 
outcomes and a clearly defined success criterion 
to all students and families. 

The teacher establishes student learning 
outcomes based on the State Standards. 
Teacher communicates the outcomes to 
students and their families, and revises them 
as needed. The success criteria   is aligned 
with the outcomes and relevant standards 
and clearly described to students and 
families. 

The teacher uses the State Standards to guide and 
modify specific student learning outcomes, 
ensuring that outcomes are appropriate to students’ 
developmental, language, or other special needs. 
The success criteria is designed to provide ongoing 
feedback on student progress toward achievement 
of outcomes and standards. 

Element 5.2: Use multiple sources of information to assess learning. 
The teacher does not regularly use 
appropriate data or strategies to monitor and 
assess student learning and achievements. 

The teacher regularly uses one or two 
appropriate sources of information and strategies 
to monitor student progress and assess student 
learning. 

The teacher uses a variety appropriate 
assessment strategies to monitor and assess 
student progress on an ongoing basis, 
including formative and summative 
assessment. Assessment strategies are 
aligned to State Standards. 

The teacher uses a wide variety of assessment 
strategies aligned with State Standards. The teacher 
uses student work to reflect upon and adapt 
assessment strategies and adapt instruction. 

Element 5.3: Involve and guide students in assessing their own learning. 
The teacher rarely provides opportunities 
for students to reflect on or assess their own 
work. 

The teacher encourages and guides student 
reflection during some learning activities. The 
teacher provides some opportunities for students 
to discuss and assess their work with peers. 

The teacher includes student reflection and 
self-assessment in most learning activities. 
The teacher has established success criteria, 
and teaches a variety of tools to help 
students assess and reflect upon their own 
work as well as discuss it with their peers. 

The teacher uses assessment to help students 
understand and articulate their learning process. 
S/he uses reflective tools which may include 
rubrics and portfolios that help students assess, 
monitor, and reflect upon their own work as well as 
discuss work with peers. 

Element 5.4: Use results of assessment to guide instruction. 
The teacher rarely uses results of assessment 
to plan, guide, or adjust Instruction. 

The teacher uses information from one or two 
assessment sources to plan learning activities, 
but not necessarily to adjust instruction during a 
lesson. 

The teacher uses information from more 
than two sources of assessment to plan and 
adapt learning activities as well as to adjust 
instruction during a lesson to meet class and 
individual needs. 

The teacher uses ongoing formal and informal 
assessments to guide planning and adjust 
instruction. Assessment data is used to address 
individual student needs. Teacher uses student 
information system frequently and fully utilizes 
student information system. 

Element 5.5: Communicate with students and families about progress. 
The teacher provides little or no information 
about student progress to students and their 
families, aside from report card grades.  
Teacher does not use student information 
system. 

The teacher provides information about student 
learning to students and families to promote 
understanding and academic progress. This 
information may be at the end of the grading 
period or in response to learning difficulties 
exhibited by the student minimally uses student 
information system. 

The teacher regularly provides all students 
with information about their learning 
including updated student information 
system. The teacher regularly exchanges 
information about student learning with 
students and families. This communication 
may occur as ongoing progress reports or 
reviews of student work regularly. 

The teacher provides all students, and their families 
with ongoing information about their progress 
towards learning outcomes and relevant Standards. 
Students and their families frequently communicate 
academic and social progress with the teacher, 
based on a variety of assessments. 
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Standard 6: Developing as a Professional Educator 
 

Does Not Meet Standard Emerging Standard Basic Proficient Distinguished 
Element 6.1: Reflect upon teaching practices 
The teacher does not demonstrate reflection 
on his/her practices. The teacher does not 
make professional development growth 
plans based on analysis student information 
system of school priorities and 

The teacher reviews student work and examines 
the results of his/her teaching in relation to 
student achievement and performance. 
Professional development growth plans may not 
be related to the review teacher’s own practices 
or not reflect school priorities. 

The teacher reflects on student work and 
achievement in designing his/her 
professional growth plans. The Professional 
Growth Plan is related to the teacher’s 
instructional practices and content expertise 
and school priorities. 

The teacher assesses own growth over time by 
analyzing his/her practices related to student 
learning. The teacher makes Professional Growth 
Plans and decisions based on individual and 
collaborative reflection and analysis of student 
work and school priorities. 

Element 6.2: Work with families to foster collaboration and ensure student success. 
The teacher does not use families as a 
source of information about students, 
actively communicate with families, or 
involve them in opportunities for student 
learning. 

The teacher provides periodic communication to 
families about student learning and achievement. 
The teacher does not engage families in learning 
opportunities at school. 

The teacher engages families in two way 
communication as a source of information 
related to student needs in a timely manner. 

The teacher promotes interactions with families, 
and responds to their concerns about student 
progress in a timely manner. 

Element 6.3: Work with communities to foster collaboration and ensure student success. 
The teacher does not actively utilize or work 
with school or community services, 
businesses, agencies or universities to 
enhance student learning or improve his/her 
own professional knowledge. 

The teacher uses school or community services 
or agencies to provide support to students in 
identified areas. The teacher seeks greater 
understanding of students’ community and life 
experiences. 

The teacher uses a variety of school and 
community services to support student 
learning and personal areas of need. The 
teacher seeks greater understanding of 
student’s personal, cultural, language and 
learning strengths, and individual areas of 
need. 

The teacher promotes school/community 
collaboration. S/he identifies and uses community 
services and resources to benefit students and 
families. The teacher initiates the connectivity to 
the community to a variety of activities such as 
guest speakers, refer to services, and field 
experience. 

Element 6.4: Establish professional goals and pursue growth opportunities. 
The teacher does not engage in ongoing 
learning opportunities or participate in 
school or district professional development 
opportunities. 

The teacher participates in school-based and/or 
district offered professional development 
activities. The teacher may participate in 
professional growth opportunities through 
universities, professional organizations, or 
community agencies. 

The teacher participates in a variety of 
school and district professional 
development activities aligned with school 
priorities, and includes learning from these 
activities in her/his personal growth goals, 
in his/her lesion planning and in addressing 
the identified needs of students. 

The teacher establishes professional goals and 
pursues continuous professional growth. S/he 
refines skills and strategies, uses research, 
resources and engages in opportunities to improve 
practice such as coaching, peer support, job alike 
groups or mentoring to increase understanding of 
teaching and learning. 

Element 6.5: Work with colleagues to improve professional practice. 
The teacher rarely collaborates with 
colleagues in meeting to improve 
professional practice, or to implement 
school, department, or grade level activities. 

The teacher collaborates and actively works with 
colleagues in grade level and/or content areas to 
ensure that all students’ diverse learning needs 
are met. 

The teacher actively collaborates with 
colleagues in school-wide activities to 
promote student learning. S/he works with 
others to solve problems and address school 
goals and objectives. 

The teacher maintains positive relationships with 
others, takes leadership roles in the school, district 
or professional organizations. S/he actively seeks to 
solve problems, resolve conflicts, and advance 
common school goals. 

Element 6.6: Share in responsibility for implementing school expectations, priorities, policies, and procedures. 
The teacher does not meet basic 
professional expectations to follow 
procedures or participate in required teacher 
activities. 

The teacher participates in most schoolwide 
activities, meets basic professional expectations, 
and follows procedures and policies including 
timely record keeping, attendance, grading, and 
enforcement of school regulations. 

The teacher consistently participates in 
school-wide activities, follows policies and 
procedures, meets professional expectations 
including accurate reflection of student 
progress, and actively supports school 
expectations for students and staff. 

The teacher regularly exhibits leadership in support 
of school and student needs. The teacher models 
professional expectations including active 
contributions to school planning, and school 
programs. 
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Goal-Setting “Method 1,2,3” 
Santa Cruz City Schools 

 
Professional Goals: For permanent employees, write three to six professional goals.  Temporary, 
probationary, and permanent employees who received “does not meet or emerging standards” need to 
write six goals (one goal for each standard).  These goals are submitted to your primary evaluator at the Fall Planning 
Conference based on the CSTPs and relate to your reflection on the rubric.   
 
 

   
Name of Evaluatee School/Site Date 
 
 
Evaluator:    
 

 
1. This year, aligned with CSTP element                     , I plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
2. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
3. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
Conference Notes 
 

 
 
 
 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 
 
(This signature will be considered an acknowledgement of outlining the goals for the             to               School Year.   
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Goal-Setting “Method 1,2,3” (continued)  
professional goals four to six 

Santa Cruz City Schools 
 
Professional Goals: For permanent employees, write three to six professional goals.  Temporary, 
probationary, and permanent employees who received “does not meet or emerging standards” need to 
write six goals (one goal for each standard).  These goals are submitted to your primary evaluator at the Fall Planning 
Conference based on the CSTPs and relate to your reflection on the rubric.   
 
 

   
Name of Evaluatee School/Site Date 
 
 
Evaluator:    
 
 

 
1. This year, aligned with CSTP element                     , I plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
2. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
3. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
 

Conference Notes 
 
 
 
 
 
 
 
 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 
 
(This signature will be considered an acknowledgement of outlining the goals for the             to               School Year.   
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Observation Form “Method 1” 
Santa Cruz City Schools 

Based on California Standards for the Teaching Profession 
 
 

   
Name of Evaluatee School/Site Date 
 
Grade level:               Subject:                                          Time:  to   # of Students:              
 
Type of Observation:  
 

Administrative   [ ] Scheduled  [  ] Non-scheduled Partner / Peer  Project-Based Evaluation 
 
Evaluator / Observer:    
 
Lesson Topic:    

 
 
 

California Standards for the Teaching Profession Check area(s) of focus 
 
 Engaging and Supporting all Students in Learning  Planning Instruction and Designing Learning Experiences 

for all Students 
 Creating and Maintaining Effective Environments for Student 

Learning 
 Assessing Students for Learning 

 Understanding and Organized Subject Matter for Student Learning  Developing as a Professional Educator 
 

Lesson Objective and Content Standard(s) Addressed:  What are the students learning? 

Teaching Strategies:  What are the students and the teacher doing during the lesson? Is there evidence of Opening, Direct Instruction, Guided 
Practice, Checking for Understanding, Independent Practice, Assessment, and/or Closure? 

Evidence of Learning:  Ongoing or by the end of the lesson, how have the students demonstrated their learning? Product or Assessment. 

Differentiation and/or Equity Activities:  During what part of the lesson are students’ different cultural or academic needs or learning 
modalities addressed?   

Suggestions and Recommendations 

 
 
 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 
(This signature will be considered an acknowledgement of having read and discussed this form, not an agreement or disagreement with the content.) 
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Observation Form “Method 1” 

Santa Cruz City Schools 
Based on California Standards for the Teaching Profession 

 

 

   
Name of Evaluatee School/Site Date 
 

Grade level:               Subject:                                          Time:  to   # of Students:              
 

Type of Observation:  

 

Administrative   [ ] Scheduled  [  ] Non-scheduled  

 

Evaluator / Observer:    

 

Lesson Topic:    
 
 

 

California Standards for the Teaching Profession Check area(s) of focus 
 

 Engaging and Supporting all Students in Learning  Planning Instruction and Designing Learning Experiences 

for all Students 

 Creating and Maintaining Effective Environments for Student 

Learning 

 Assessing Students for Learning 

 Understanding and Organized Subject Matter for Student Learning  Developing as a Professional Educator 

 

 

Student learning goal(s) and success criteria 

Observations 
 

Learnings/Outcomes 
 
 
 

Suggestions and Recommendations 
 

 
 
 

 

 

 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 

(This signature will be considered an acknowledgement of having read and discussed this form, not an agreement or disagreement with the content.) 
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Summative Evaluation –Classroom Teacher “Method 1, 2, 3” 
Santa Cruz City Schools 

 
METHOD OF EVALUATION: Administrative Evaluation “Method 1” 
 Project-Based Evaluation “Method 2” 
 Peer-Based Evaluation “Method 3” 
 
NAME         ASSIGNMENT                                         DATE       
 
SCHOOL/LOCATION   EVALUATOR     
 
CERTIFICATED STATUS (Check One): 
 

Permanent Temporary Probationary 1st Year 2nd Year 3rd Year 
 
 

1 = Practice Does Not Meet Standard  
2 = Practice Partially Emerging Standard  
3 = Practice Proficient  
4 = Practice Distinguished  

 
 

1 

 
 

2 

 
 

3 

 
 

4 
 

1. Engaging and Supporting All Students in Learning Not Observed     
 1.1 Using knowledge of students to engage them in learning. 

1.2 Connecting learning to students’ prior knowledge, backgrounds, life experiences, and interests. 
1.3 Connecting subject matter to meaningful, real-life contexts. 
1.4 Using a variety of instructional strategies, resources, and technologies to meet students’ diverse needs. 
1.5 Promoting critical thinking through inquiry, problem solving, and reflection. 
1.6 Monitoring student learning and adjusting instruction while teaching. 

 

2. Creating and Maintaining Effective Environments for Student Learning Not Observed     
 2.1  Promoting social development and responsibility within a caring community. 

2.2  Creating physical or virtual learning environments that promote student learning. 
2.3  Establishing and maintaining learning environments that are safe. 
2.4  Creating a rigorous learning environment with high expectations and appropriate support. 
2.5  Developing, communicating, and maintaining high standards for individual and group behavior. 
2.6  Employing classroom routines, procedures, norms, and supports for positive behavior. 
2.7  Using instructional time to optimize learning. 

 

3. Understanding and Organizing Subject Matter for Student Learning Not Observed     
 3.1 Demonstrating knowledge of subject matter, academic content standards, and curriculum frameworks. 

3.2 Applying knowledge of student development and proficiencies to ensure student understanding. 
3.3  Organizing curriculum to facilitate student understanding of the subject matter. 
3.4  Utilizing instructional strategies that are appropriate to the subject matter. 
3.5 Using and adapting resources to make subject matter accessible to all students. 
3.6 Addressing the needs of English learners to provide equitable access to the content. 
3.7 Addressing the needs of students with special needs to provide equitable access to the content. 

 

4. Planning Instruction and Designing Learning Experiences for All Students Not Observed     
 4.1 Using background knowledge of students to plan instruction. 

4.2 Establishing and articulating goals for students learning. 
4.3  Developing and sequencing instructional plans to support student learning. 
4.4 Planning instruction that incorporates appropriate strategies to meet the learning needs of all students. 
4.5 Adapting instructional plans and curricular materials to meet the assessed learning needs of students. 

 

5. Assessing Student Learning Not Observed     
 5.1  Applying the knowledge of the purposes, characteristics, and uses of different types of assessments. 

5.2  Collecting and analyzing assessment data from a variety of sources to inform instruction. 
5.3 Reviewing data, both individually and with colleagues, to monitor student learning. 
5.4 Using assessment data to establish learning goals and to plan, differentiate, and modify instruction. 
5.5  Involving all students in self-assessment,  goal setting, and monitoring progress. 
5.6  Using available technologies to assist in assessment, analysis, and communication of student learning. 
5.7 Using assessment information to share timely and comprehensible feedback with students and families. 
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Narrative Summary Checklist –Classroom Teacher (continued) 
 

1 = Practice Does Not Meet Standard  
2 = Practice Partially Emerging Standard  
3 = Practice Proficient  
4 = Practice Distinguished  

 
 

1 

 
 

2 

 
 

3 

 
 

4 

 

6. Developing As a Professional Educator Not Observed     
 6.1  Reflecting on teaching practice in support of student learning.     

6.2 Establishing professional goals and engaging in opportunities for professional growth.     
6.3 Collaborating with colleagues and the broader professional community to support professional growth.     
6.4  Working with families to support student learning     
6.5  Engaging local communities in support of the instructional program.     
6.6  Managing professional responsibilities to maintain motivation and commitment to all students.     
6.7  Demonstrating professional responsibility, integrity, and ethical conduct.     

 

NARRATIVE SUMMARY:  
1. Comments pertaining to progress toward professional goal(s). 
2. If any standard checked 1 “Does not meet Standard” or 2 “Emerging Standard”, specific recommendations for improvement for each area 

of need must be listed. 
3. Unit member with an overall rating below Proficient needs an Improvement Plan, aligned with the Summative Evaluations.  The improvement 

plan shall include suggestions for remediation in the specific areas of deficiency, recommended support through the upcoming evaluation 
cycle, and realistic timelines for improvement. 

 
 
 
 
 
 
 
 

 
 
 
 
 
EVIDENCE/DATA SUMMARY:  
 

 
 
 

 
 
 

 
 
 
 
 
OVERALL EVALUATION RATING 
  

Does Not Meet Standards  
Emerging Standards  
Proficient  
Distinguished  

 
 
 
  

EVALUATEE SIGNATURE DATE EVALUATOR SIGNATURE DATE 
This signature will be considered an acknowledgement of having read and discussed this form, not an agreement with the content. Unit members who have an overall 
evaluation lower than “proficient” are encouraged to invite a GSCFT representative to the summary evaluation conference in order to create the required remediation 
plan. 
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Improvement Support Plan “Method 1”
Santa Cruz City Schools 

Instructions: This form MUST be completed when the overall summary evaluation is Does Not Meet or Emerging Standards. This 
document will serve as the improvement plan for the unit member for the upcoming school year and evaluation cycle. Administrators 
must address all areas on needed improvement in the Narrative Summary, but may choose to focus on 2-5 critical areas for improvement goals. Unit 
members will be under Administrative Evaluation method for the next school year.  

 

Evaluatee:                                                                                          School:                                                                     
 
Standard:   

 
A. Description of 
Improvement needed in 
meeting standard and concern: 

B.  Intervention/Supports necessary in order to meet the standard 
(may refer to separate list of intervention and support ideas): 

C. Time-Line and Evaluation 
Process: 

   

 
 
 
 
 
 
 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                   

EVALUATEE SIGNATURE DATE EVALUATOR SIGNATURE DATE 
 

This signature will be considered an acknowledgement of having read and discussed this form, not an agreement with the content. Unit members who have an improvement plan are encouraged to invite a GSCFT representative 
to each conference in order to create and review the requirements contained within the plan.  



 
 

 
Santa Cruz City Schools 

 
 

Project-Based Evaluation  
 

Method 2 Forms 
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SCCS Teaching Rubric “Methods 1, 2, 3” 

 
 

How Should I use this Rubric? 
 

 Read through the Six Standards.  
 

 Highlight where you think your performance level currently is for all six standards. 

 

 Based on your self-assessment of each standard, identify areas of growth.  

 

 Use the Rubric to guide your goal setting based on your self-assessment of each standard, 
professional growth goals, (i.e. where would I like to be on the rubric in June?) 

 

 This document will be formally used a reflective tool to demonstrate growth and used throughout 
the year.   

 

 Use the rubric as a resource in reflecting on identifying effective teaching practices.  
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Overview of the California Standards for the Teaching Profession (as modified for use  in Santa Cruz City Schools) 

Standard 1: Engaging and Supporting All Students in Learning 
Teachers… 
1.1 Connect students’ prior knowledge, life experience and interests with 

classroom learning. 

1.2 Use a variety of instructional strategies to respond to students’ diverse needs. 

1.3 Facilitate learning experiences that promote autonomy, interaction and choice. 

1.4 Engage students in problem solving, critical thinking and other 
activities that make subject matter meaningful. 

1.5 Promote self-directed, reflective learning of all students. 

Standard 4: Planning, Designing and Delivering Learning Experiences for All 
Students 
Teachers… 
4.1 Design long-term and individual lesson plans to foster and support 

student learning. 

4.2 Value students’ backgrounds, interests, languages, and 
developmental needs. 

4.3 Establish and articulate student learning outcomes, consistent with State 
Standards. 

4.4 Sequence and use instructional time effectively. 

4.5 Modify instructional plans to adjust for student needs. 

Standard 2: Creating and Maintaining an Effective Environment for 
Learning 
Teachers… 
2.1 Create a physical environment that engages all students. 

2.2 Establish a learning environment that promotes fairness and respect. 

2.3 Promote social development and group responsibility. 

2.4 Establish and maintain standards for student behavior. 

2.5 Plan and implement classroom procedures and routines that support student 
learning. 

Standard 5: Assessing Student Learning 
Teachers… 
5.1 Establish and communicate learning outcomes for students. 

5.2 Use multiple sources of information to assess learning. 

5.3 Involve and guide students in assessing their own learning. 

5.4 Use results of assessment to guide instruction. 

5.5 Communicate with students and families about progress. 

Standard 3: Understanding and Organizing Subject Matter 
Knowledge 
Teachers… 
3.1 Demonstrate knowledge of subject matter. 

3.2 Organize curriculum to support student understanding of subject matter 
based on State Standards and Core Curriculum. 

3.3 Interrelate ideas and information within and across subject matter areas. 

3.4 Develop student understanding through instructional strategies that are 
appropriate to the subject. 

3.5 Use materials, resources, and technologies to make subject matter 
accessible and engaging to students. 

Standard 6: Developing as a Professional Educator 
Teachers… 
6.1 Reflect on teaching practices. 

6.2 Work with families to foster collaboration and ensure student success. 

6.3 Work with communities to foster collaboration and ensure student 
success. 

6.4 Establish professional goals and pursue growth opportunities. 

6.5 Work with colleagues to improve professional practice. 

6.6 Share in responsibility for implementing school expectations, priorities, 
policies, and procedures. 
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Standard 1: Engaging and Supporting All Students in Learning 

  
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 1.1: Connect students’ prior knowledge, life experience, and interests with classroom learning. 
The teacher makes few or no connections 
between the classroom learning and the 
students’ prior knowledge, experiences, 
backgrounds, and perspectives. The 
teacher rarely elicits relevant student 
questions or comments during a lesson. 

The teacher makes some connections between 
classroom learning and students’ prior 
knowledge, experiences, or interests. The teacher 
elicits some questions from students during a 
lesson to monitor their understanding. 

The teacher makes substantial connections 
between classroom learning and students’ 
prior knowledge, experiences, and interests. 
Teacher elicits students’ cultural, class, and 
ethnic perspectives, and uses students’ 
questions and comments during a lesson to 
extend their understanding. 

The teacher helps students make connections in 
classroom learning and their own prior knowledge 
and experiences. The teacher facilitates activities 
that focus on students’ interests, experiences and 
diverse individual perspectives. The teacher adjusts 
instruction to enhance student voice. 

Element 1.2: Use a variety of instructional strategies to respond to students’ diverse needs. 
The teacher uses instructional strategies, but 
they lack variety, and are sometimes 
inappropriate to the students’ learning 
needs. Few or no accommodations are made 
to respond to students’ individual needs. 

The teacher uses 2-3 alternate instructional 
strategies that are appropriate to address the 
students’ developmental needs, learning styles, 
and language needs. The teacher sometimes 
makes accommodations through scaffolding to 
respond to students’ individual needs. 

The teacher uses a variety of instructional 
strategies to effectively address the 
students’ developmental needs, learning 
styles, and language needs. The teacher 
consistently makes accommodations to 
respond to students’ individual needs 

The teacher engages students in a variety 
of learning experiences that accommodate different 
learning styles. Instructional strategies consistently 
address students’ diverse needs. Strategies include 
adaptations, accommodations and differentiations 
to meet students’ individual needs. Students 
identify optimal strategies for their learning. 

Element 1.3: Facilitate learning experiences that promote autonomy, interaction, and choice. 
The teacher directs the learning experiences, 
and student interactions are infrequent and 
limited. Student autonomy or choice is 
rarely encouraged. 

The teacher usually directs the learning 
experiences, although s/he permits some student 
interaction. The teacher sometimes encourages 
student independence or choice. 

The teacher facilitates the learning 
experiences to promote constructive student 
interactions, and to develop student 
decision-making responsibility through 
choices about learning, and the use of time 
and materials. 

The teacher uses a variety of collaborative 
structures to promote interaction and student 
leadership in support of learning. Students 
regularly work independently and collaboratively, 
and manage their learning, time and materials. 

Element 1.4: Engage students in problem solving, critical thinking, and other activities that make subject matter meaningful. 
The teacher provides few opportunities for 
students to problem solve, analyze, or 
investigate in lessons. Teacher encourages 
student questioning, but most are low order, 
fact based. 

The teacher models and encourages open ended, 
higher order questions, and provides 
opportunities for students to ask questions and 
solve problems within a subject, but seldom 
directly develops students’ questioning skills. 
Teachers and students ask higher order 
questions. 

The teacher regularly provides opportunities 
and support for students to engage in 
problem solving, and to explore diverse 
perspectives of concepts within a subject 
matter area. Students’ questions are higher 
order. Teacher scaffolds skill building for 
these activities. 

The teacher frequently engages students in problem 
solving and higher–order question posing, and the 
investigation and critical analysis of diverse 
perspectives of concepts within a subject area. 
Students identify and explore their own interests to 
extend understanding of content. 

Element 1.5: Promote self-directed, reflective learning in all students. 
The teacher provides few or no 
opportunities for students to initiate, make 
decisions about, or reflect upon their own 
learning. 

The teacher usually directs the learning activities 
and provides some choices for student learning. 
S/he monitors student learning, and provides 
some opportunities for students to reflect 
individually on their learning. 

The teacher supports students in developing 
the skills needed to monitor their own 
learning and make decisions during 
activities. Students use State Standards and 
other criteria to assess their learning and 
discuss it with peers.  

The teacher creates opportunities for all students to 
initiate their own learning and to monitor and 
describe their learning process and progress. 
Students use State Standards and other criteria to 
assess their own and their peers’ learning, and to 
set new learning and improvement goals. 
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Standard 2: Creating and Maintaining an Effective Environment for Learning 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 2.1: Create a physical environment that engages all students. 
The physical environment may have one or 
more safety hazards, and materials are 
difficult to access by students with special 
needs. There are few or no room displays 
and few or no student work products 
displayed. 

The physical environment is clean and arranged 
for safety and accessibility for all students in the 
classroom. It facilitates individual student 
engagement in learning and access to necessary 
instructional materials. The teacher creates room 
displays which include some student work and 
are related to current topics of study. 

The physical environment allows for group 
interaction and movement between 
activities, or different simultaneous 
activities. The teacher creates room 
displays, which contain key information, 
are used in learning activities and represent 
current topics of study. A variety of student 
work is regularly displayed and related to 
current topics of study. 

The physical environment reflects, promotes, and 
supports student learning and responsibility. The 
teacher manages materials, technology, and 
resources to accommodate individual student 
needs, and promote positive interactions. Students 
help create room displays used in learning activities 
that represent current study topics. A variety of 
student work is regularly displayed, related to 
current study topics, and represents all students. 

Element 2.2: Establish a climate that promotes fairness and respect. 
Teacher has not established a classroom 
environment that promotes fairness or 
respect with regard to race, class, culture, 
language, sexual orientation, religion, or 
gender. Teacher responses to student 
behaviors are often unfair, inconsistent, or 
inequitable. 

Teacher establishes a climate of caring, equity 
and respect. Teacher has developed relationships 
and rapport with students. The pattern of teacher 
response to students is usually fair, consistent, 
and equitable. Teacher acknowledges and shows 
respect for student race, class, sexual orientation, 
religion, culture, language, and/or gender. 

The teacher models and promotes fairness, 
caring, equity, and respect. Teacher 
acknowledges and shows respect for student 
race, class, sexual orientation, religion, 
culture, language, and/or gender. The 
teacher encourages students to take risks 
and be creative. 

The teacher actively responds to and respects 
diversity. S/he encourages, supports, and 
recognizes creativity, risk-taking and unique 
contributions of all. The teacher's response to 
student behavior also demonstrates flexibility and 
adaptations as needed. 

Element 2.3: Promote social development and group responsibility. 
The teacher does not actively support 
students’ social development, self-esteem, 
or diversity. Students have little or no sense 
of responsibility for one another. Teacher 
rarely provides opportunities for students to 
work collaboratively.  

Students respect each other’s differences most of 
the time and work together fairly well. The 
teacher provides some opportunities for students 
to assume individual responsibility. The teacher 
sometimes provides opportunities for students to 
work collaboratively. 

Students respect each other’s differences 
and points of view. The teacher regularly 
provides opportunities for students to work 
independently and collaboratively, and to 
take responsibility for themselves and their 
peers. 

The students effectively communicate and 
collaborate. Teacher helps students to develop and 
practice leadership skills, demonstrate 
responsibility, and to understand differences in 
experiences, feelings, and points of view. 

Element 2.4: Establish and maintain standards for student behavior. 
Few or no standards for behavior appear to 
have been established or enforced. The 
teacher's response to student behavior is 
consistently and often inappropriate. 

The teacher has established and consistently 
enforces standards for behavior that are aligned 
with the school and district standards. The 
patterns of teacher responses to student behavior 
are generally appropriate, if limited in variety. 

The teacher consistently models and 
maintains standards for behavior. The 
teacher's response to student behavior 
reflects a range of appropriate and effective 
responses. 

The teacher establishes/maintains opportunities for 
students to share in decision-making, establishment 
of rules and conflict resolution. Teacher's response 
to student behavior reflects students' developmental 
and personal needs. 

Element 2.5: Plan and implement classroom procedures and routines that support student learning. 
Classroom procedures and routines are not 
clearly established or effectively enforced, 
resulting in teacher and student confusion 
and loss of instructional time. Teacher 
rarely monitors or holds students 
accountable for being ready and on task. 

Classroom and routines work moderately well. 
Teacher periodically clarifies or reinforces a 
procedure or timeline, with little loss of 
instructional time. Teacher sometimes monitors 
student readiness and time on task.  

Procedures and routines work smoothly. 
Students can explain and follow classroom 
procedures and routines with no loss of 
instructional time. Students understand and 
follow directions with no loss of 
instructional time. Teacher holds all 
students accountable for time on task. 

The teacher implements reasonable and flexible 
schedules and routines that promote student self-
sufficiency. S/he adapts procedures and rules to 
support student learning. 
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 Standard 3: Understanding and Organizing Subject Matter Knowledge 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 3.1: Demonstrate knowledge of subject matter. 
The teacher’s lack of knowledge of subject 
matter is frequently evident. Student 
learning outcomes are rarely evident, or 
rarely linked to subject knowledge 

The teacher has a clear, basic knowledge of 
subject matter and understands which skills and 
key concepts to teach. The teacher sometimes 
makes direct connections between subject 
knowledge and expected student outcomes. 

The teacher’s knowledge of subject matter 
has breadth and depth and incorporates key 
concepts and different perspectives. Teacher 
consistently and directly connects subject 
knowledge to student learning outcomes. 

Teacher knowledge of content has depth, is current 
and consistently incorporates key concepts, themes, 
connections, and student learning outcomes. 
Teacher actively has students address a variety of 
perspectives in demonstrating depth of knowledge. 

Element 3.2: Organize curriculum to support student understanding of subject matter based on the State Standards. 
The teacher rarely organizes the curriculum 
or incorporates key concepts, themes or 
skills; curriculum is often not directly 
connected to the State Standards. 
Teacher may not encourage students to 
think critically. 

The teacher organizes and designs curriculum 
based on essential, grade level appropriate State 
Standards, which results in students 
demonstrating understanding of key concepts 
within those standards. The teacher encourages 
critical thinking about standards. 

The teacher clearly organizes State 
Standards. The curriculum design clearly 
focuses on key themes and concepts and 
facilities standards based achievement. 
Teacher frequently engages students in 
critical thinking about standards. 

The teacher builds curriculum that is 
developmental, demonstrates depth, and connects 
various concepts and themes. The State Standards 
are used to plan and adapt instruction, creating 
specific outcomes for all students, which include 
demonstrating critical and higher order thinking 
about the subject matter.  

Element 3.3: Interrelate ideas and information within and across subject matter areas. 
The teacher rarely identifies or integrates 
key concepts and information when 
presenting curriculum. S/he rarely relates 
content to previous learning to enhance 
understanding. 

The teacher usually identifies and connects the 
key concepts within the content being taught. 
S/he sometimes relates content to previous or 
future learning, other subject areas, and students’ 
needs and experiences. 

The teacher identifies and integrates for 
students the key concepts and information 
within the State Standards, routinely makes 
connections to other subjects and routinely 
relates content to students’ lives, previous 
and future learning. 

The teacher routinely uses strategies and activities 
that integrate concepts and information within and 
across subject areas and Standards. S/he challenges 
students to make their own connections and extend 
and apply knowledge. 

Element 3.4: Develop student understanding through instructional strategies that are appropriate to the subject. 
Instructional strategies are rarely matched 
appropriately to subject matter content or 
concepts and may not encourage students to 
think critically or engage with the content. 

The teacher uses at least one appropriate 
instructional strategy from a larger repertoire to 
make content accessible to students. S/he 
encourages students to think critically and to 
extend their knowledge of the subject matter by 
engaging with the content. 

The teacher uses a variety of appropriate 
instructional strategies to make content 
accessible to students and develop 
understanding. S/he challenges and supports 
students to think critically and to extend 
their knowledge and engagement of subject 
matter. 

The teacher selects from a wide variety of 
appropriate instructional strategies to address 
individual learning styles and needs so all students 
understand. S/he challenges and supports students 
to construct their own knowledge, think critically, 
and see relationships. 

Element 3.5: Use materials, resources, and technologies to make subject matter accessible and engaging to students. 
Instructional materials, resources and 
technologies are either not adequately used, 
or may be inaccessible to some students. 
Teacher makes little effort to locate 
supplementary materials, to reflect diverse 
perspectives or to relate to cultural or 
linguistic backgrounds of students. 

The teacher sometimes uses varied instructional 
materials, resources, and technologies to convey 
key subject matter concepts, and sometimes 
provides opportunities for student use. Teacher 
locates or adapts some supplementary materials 
to reflect diverse perspectives, or to relate to 
cultural and linguistic backgrounds of students. 

The teacher consistently uses varied 
instructional materials, resources, and 
technologies, including adaptive 
technologies if needed, to promote students’ 
understanding of core content and 
standards. A rich variety of resources is 
consistently available to students and 
reflects diverse perspectives, experiences, 
and cultural and linguistic needs of 
students.  

The teacher selects and uses a variety of 
instructional resources to organize curriculum, 
address learning styles, and promote student 
understanding. Students can independently access a 
variety of materials, resources, and technologies 
that reflect the diversity of the classroom and 
support students’ learning needs and styles. 
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 Standard 4: Planning, Designing and Delivering Learning Experiences for All Students 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 4.1: Design long-term and individual lesson plans to foster and support student learning. 
Individual lesson plans rarely have effective 
structure or often lack some elements 
necessary for student learning. They rarely 
relate to a continuum of learning outcomes 
in a unit or long-range plan or make 
connections to other learning or content 
areas. 

Individual lesson plans have a structure with 
pertinent lesson plan elements that will develop 
students’ conceptual understanding and 
application of content knowledge. They fit 
within a unit or long-range context. Provision for 
review and assessment may be inconsistently 
evident. 

Individual lesson plans have all pertinent 
components, are well sequenced, and build 
upon previous learning to promote 
understanding of content area concepts, and 
provide review and assessment. Long-term 
plans are organized, coherent, and 
developmental 

Individual, weekly, unit, and long-term curriculum 
plans are organized, developmental in nature, and 
provide for review and assessment. They include 
differentiated opportunities for all students to 
access challenging and diverse content and apply 
learning in a variety of contexts. 

Element 4.2: Value students’ backgrounds, interests, languages, and developmental needs. 
The teacher’s instructional plans show 
limited reflection of students’ backgrounds, 
experiences, interests, and developmental 
needs. 

The teacher’s lesson design uses information 
about students’ backgrounds, experiences, 
language, and developmental needs. 

The teacher’s lesson design and 
instructional strategies consistently reflect 
students, backgrounds, experiences, 
interests, language, and developmental 
needs. The teacher utilizes appropriate 
adopted and supplementary instructional 
materials to address these needs. 

The teacher solicits students’ input for curriculum 
design which reflects their backgrounds, 
experiences, interests, and languages. Lessons 
challenge and extend students at their own 
physical, social, and academic developmental 
levels. 

Element 4.3: Establish and articulate student learning outcomes, consistent with State Standards. 
The teacher rarely establishes clear 
instructional learning outcomes, or aligns 
outcomes with standards. Expectations for 
students are usually low or unrealistic. 

The teacher sometimes articulates student 
learning outcomes and success criteria. 
Expectations for most students are generally high 
and realistic. 

The teacher clearly articulates short term 
and long-term student learning outcomes 
that are challenging and represent State 
Standards and success criteria. 
Expectations for students are generally high 
and realistic. 

The teacher consistently articulates how 
instructional activities are related to student 
learning outcomes, success criteria, and Standards. 
Expectations promote achievement by all students 
at high levels. 

Element 4.4: Sequence and use instructional time effectively. 
Pacing and time spent on learning activities 
is either rushed or too long. Transitions are 
rough or confusing, resulting in a loss of 
instructional time. 
There is rarely an effective opening or 
closing to the lessons. 

Instructional time is paced so that most students 
complete the learning activities. Transitions are 
used to move students into activities with little or 
no loss of instructional time. Lessons have a 
clear opening and closing. 

Pacing and the time spent on lesson are 
appropriate to the activities and enable all 
students to engage successfully with the 
content. Transitions are efficient and 
smooth. Students have time to complete 
learning activities. Lesson opening and 
closing effectively engage students in 
learning. 

Individual, weekly, unit, and long-term curriculum 
plans are paced so that all students have adequate 
time for learning, remain engaged, and have time 
for reflection and assessment. Beginning and 
closing activities make connections to previous 
make connections to previous and future learning. 

Element 4.5: Modify instructional plans to adjust for student needs. 
Instructional plans are rarely adapted or 
differentiated in spite of evidence that 
accommodations would improve student 
learning. 

The teacher sometimes adapts instructional plans 
to address aspects of the lesson that were 
ineffective and some of the individual learning 
needs of the students. 

The teacher adapts instruction to enhance 
student learning based on formal and 
informal assessment. The teacher uses 
strategies identified in pertinent assessment 
resources.(IEP, 504, Standardized Tests, 
etc.) 

The teacher adapts plans, and differentiates 
instruction, to ensure opportunities for all students 
to successfully participate in learning activities. 
Teacher revises plans and instructional practices 
based upon on-going assessment. 
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Standard 5: Assessing Student Learning 

 
 

Does Not Meet Standard Emerging Standard Basic Proficient Distinguished 
Element 5.1: Establish and communicate learning outcomes for students. 
There are few or no student learning 
outcomes established or clearly 
communicated to students or families. 

The teacher establishes expected learning 
outcomes for students based on State Standards. 
Teacher communicates student learning 
outcomes and a clearly defined success criterion 
to all students and families. 

The teacher establishes student learning 
outcomes based on the State Standards. 
Teacher communicates the outcomes to 
students and their families, and revises them 
as needed. The success criteria   is aligned 
with the outcomes and relevant standards 
and clearly described to students and 
families. 

The teacher uses the State Standards to guide and 
modify specific student learning outcomes, 
ensuring that outcomes are appropriate to students’ 
developmental, language, or other special needs. 
The success criteria is designed to provide ongoing 
feedback on student progress toward achievement 
of outcomes and standards. 

Element 5.2: Use multiple sources of information to assess learning. 
The teacher does not regularly use 
appropriate data or strategies to monitor and 
assess student learning and achievements. 

The teacher regularly uses one or two 
appropriate sources of information and strategies 
to monitor student progress and assess student 
learning. 

The teacher uses a variety appropriate 
assessment strategies to monitor and assess 
student progress on an ongoing basis, 
including formative and summative 
assessment. Assessment strategies are 
aligned to State Standards. 

The teacher uses a wide variety of assessment 
strategies aligned with State Standards. The teacher 
uses student work to reflect upon and adapt 
assessment strategies and adapt instruction. 

Element 5.3: Involve and guide students in assessing their own learning. 
The teacher rarely provides opportunities 
for students to reflect on or assess their own 
work. 

The teacher encourages and guides student 
reflection during some learning activities. The 
teacher provides some opportunities for students 
to discuss and assess their work with peers. 

The teacher includes student reflection and 
self-assessment in most learning activities. 
The teacher has established success criteria, 
and teaches a variety of tools to help 
students assess and reflect upon their own 
work as well as discuss it with their peers. 

The teacher uses assessment to help students 
understand and articulate their learning process. 
S/he uses reflective tools which may include 
rubrics and portfolios that help students assess, 
monitor, and reflect upon their own work as well as 
discuss work with peers. 

Element 5.4: Use results of assessment to guide instruction. 
The teacher rarely uses results of assessment 
to plan, guide, or adjust Instruction. 

The teacher uses information from one or two 
assessment sources to plan learning activities, 
but not necessarily to adjust instruction during a 
lesson. 

The teacher uses information from more 
than two sources of assessment to plan and 
adapt learning activities as well as to adjust 
instruction during a lesson to meet class and 
individual needs. 

The teacher uses ongoing formal and informal 
assessments to guide planning and adjust 
instruction. Assessment data is used to address 
individual student needs. Teacher uses student 
information system frequently and fully utilizes 
student information system. 

Element 5.5: Communicate with students and families about progress. 
The teacher provides little or no information 
about student progress to students and their 
families, aside from report card grades.  
Teacher does not use student information 
system. 

The teacher provides information about student 
learning to students and families to promote 
understanding and academic progress. This 
information may be at the end of the grading 
period or in response to learning difficulties 
exhibited by the student minimally uses student 
information system. 

The teacher regularly provides all students 
with information about their learning 
including updated student information 
system. The teacher regularly exchanges 
information about student learning with 
students and families. This communication 
may occur as ongoing progress reports or 
reviews of student work regularly. 

The teacher provides all students, and their families 
with ongoing information about their progress 
towards learning outcomes and relevant Standards. 
Students and their families frequently communicate 
academic and social progress with the teacher, 
based on a variety of assessments. 

 



 Santa Cruz City Schools Certificated Evaluation   July 2018 Fall Review __________   Spring Review __________ 

Standard 6: Developing as a Professional Educator 
 

Does Not Meet Standard Emerging Standard Basic Proficient Distinguished 
Element 6.1: Reflect upon teaching practices 
The teacher does not demonstrate reflection 
on his/her practices. The teacher does not 
make professional development growth 
plans based on analysis student information 
system of school priorities and 

The teacher reviews student work and examines 
the results of his/her teaching in relation to 
student achievement and performance. 
Professional development growth plans may not 
be related to the review teacher’s own practices 
or not reflect school priorities. 

The teacher reflects on student work and 
achievement in designing his/her 
professional growth plans. The Professional 
Growth Plan is related to the teacher’s 
instructional practices and content expertise 
and school priorities. 

The teacher assesses own growth over time by 
analyzing his/her practices related to student 
learning. The teacher makes Professional Growth 
Plans and decisions based on individual and 
collaborative reflection and analysis of student 
work and school priorities. 

Element 6.2: Work with families to foster collaboration and ensure student success. 
The teacher does not use families as a 
source of information about students, 
actively communicate with families, or 
involve them in opportunities for student 
learning. 

The teacher provides periodic communication to 
families about student learning and achievement. 
The teacher does not engage families in learning 
opportunities at school. 

The teacher engages families in two way 
communication as a source of information 
related to student needs in a timely manner. 

The teacher promotes interactions with families, 
and responds to their concerns about student 
progress in a timely manner. 

Element 6.3: Work with communities to foster collaboration and ensure student success. 
The teacher does not actively utilize or work 
with school or community services, 
businesses, agencies or universities to 
enhance student learning or improve his/her 
own professional knowledge. 

The teacher uses school or community services 
or agencies to provide support to students in 
identified areas. The teacher seeks greater 
understanding of students’ community and life 
experiences. 

The teacher uses a variety of school and 
community services to support student 
learning and personal areas of need. The 
teacher seeks greater understanding of 
student’s personal, cultural, language and 
learning strengths, and individual areas of 
need. 

The teacher promotes school/community 
collaboration. S/he identifies and uses community 
services and resources to benefit students and 
families. The teacher initiates the connectivity to 
the community to a variety of activities such as 
guest speakers, refer to services, and field 
experience. 

Element 6.4: Establish professional goals and pursue growth opportunities. 
The teacher does not engage in ongoing 
learning opportunities or participate in 
school or district professional development 
opportunities. 

The teacher participates in school-based and/or 
district offered professional development 
activities. The teacher may participate in 
professional growth opportunities through 
universities, professional organizations, or 
community agencies. 

The teacher participates in a variety of 
school and district professional 
development activities aligned with school 
priorities, and includes learning from these 
activities in her/his personal growth goals, 
in his/her lesion planning and in addressing 
the identified needs of students. 

The teacher establishes professional goals and 
pursues continuous professional growth. S/he 
refines skills and strategies, uses research, 
resources and engages in opportunities to improve 
practice such as coaching, peer support, job alike 
groups or mentoring to increase understanding of 
teaching and learning. 

Element 6.5: Work with colleagues to improve professional practice. 
The teacher rarely collaborates with 
colleagues in meeting to improve 
professional practice, or to implement 
school, department, or grade level activities. 

The teacher collaborates and actively works with 
colleagues in grade level and/or content areas to 
ensure that all students’ diverse learning needs 
are met. 

The teacher actively collaborates with 
colleagues in school-wide activities to 
promote student learning. S/he works with 
others to solve problems and address school 
goals and objectives. 

The teacher maintains positive relationships with 
others, takes leadership roles in the school, district 
or professional organizations. S/he actively seeks to 
solve problems, resolve conflicts, and advance 
common school goals. 

Element 6.6: Share in responsibility for implementing school expectations, priorities, policies, and procedures. 
The teacher does not meet basic 
professional expectations to follow 
procedures or participate in required teacher 
activities. 

The teacher participates in most schoolwide 
activities, meets basic professional expectations, 
and follows procedures and policies including 
timely record keeping, attendance, grading, and 
enforcement of school regulations. 

The teacher consistently participates in 
school-wide activities, follows policies and 
procedures, meets professional expectations 
including accurate reflection of student 
progress, and actively supports school 
expectations for students and staff. 

The teacher regularly exhibits leadership in support 
of school and student needs. The teacher models 
professional expectations including active 
contributions to school planning, and school 
programs. 
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Goal-Setting “Method 1,2,3” 
Santa Cruz City Schools 

 
Professional Goals: For permanent employees, write three to six professional goals.  Temporary, 
probationary, and permanent employees who received “does not meet or emerging standards” need to 
write six goals (one goal for each standard).  These goals are submitted to your primary evaluator at the Fall Planning 
Conference based on the CSTPs and relate to your reflection on the rubric.   
 
 

   
Name of Evaluatee School/Site Date 
 
 
Evaluator:    
 

 
1. This year, aligned with CSTP element                     , I plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
2. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
3. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
Conference Notes 
 

 
 
 
 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 
 
(This signature will be considered an acknowledgement of outlining the goals for the             to               School Year.   
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professional goals four to six 

Santa Cruz City Schools 
 
Professional Goals: For permanent employees, write three to six professional goals.  Temporary, 
probationary, and permanent employees who received “does not meet or emerging standards” need to 
write six goals (one goal for each standard).  These goals are submitted to your primary evaluator at the Fall Planning 
Conference based on the CSTPs and relate to your reflection on the rubric.   
 
 

   
Name of Evaluatee School/Site Date 
 
 
Evaluator:    
 
 

 
1. This year, aligned with CSTP element                     , I plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
2. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
3. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
 

Conference Notes 
 
 
 
 
 
 
 
 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 
 
(This signature will be considered an acknowledgement of outlining the goals for the             to               School Year.   
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Project-Based Evaluation “Method 2”  
Santa Cruz City Schools 

 
Planning Sheet for    

                      (name of teacher) 
 

Directions: Please complete the items below and have ready to present to your evaluator at your 
Fall Planning Conference.  Refer to the SCCS Teaching Rubric and Goal-Setting sheet for 
guidance with your project. 
 
Project Title:  
Brief description of the 
purpose of the project: 
What project are you going to 
complete? What data or 
artifacts might you collect? 

 

Brief explanation of what you 
intend to do to achieve your 
goals: What do you hope to 
learn about your teaching or 
about student learning by 
completing your project? How 
will this advance your 
proficiencies on the SCCS 
Teaching Rubric? 

 

What is your timeline: 
What will you have done 
regarding your project by the 
December break? 

 

By the last Friday in January: 
What will you have done 
regarding your project? 

 

By the second Friday in 
April:  What project 
documentation will you be 
submitting to your evaluator 
before your Summative 
Conference? 
 

 

How will you measure 
success: 
In other words, how will you 
determine if the project has 
been worthwhile to you as you 
continue to develop your craft 
of teaching? 

 

 
 

                  
Evaluatee’s Signature Date      Evaluator’s Signature                Date 
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Project-Based Evaluation Options “Method 2”  

Santa Cruz City Schools 
 

Video Recording: Video record two (2) teaching sessions, watch the recordings, and complete an observation 
form for each (included in Resource Appendix). Submit each observation form to evaluator once it is completed. 

 
Cross-Curricular Collaboration: Collaborate with a colleague in another department (secondary) or another grade level 
(elementary) to create a cross-curricular common project. Submit to evaluator a written description of the project, 
including purpose of collaboration, learning outcomes for students, key concepts taught from each content area, and a 
brief summary of the results of the student work collected during this project. 

 
Peer Mentoring: Mentor a year-one or year-two teacher by establishing a collegial relationship. Meet at least four times 
with the new teacher to review best teaching practices in the content area, such as use of common assessments, pacing 
guides, grading policies, and any other school-related responsibilities. After each meeting, submit to evaluator a brief 
written reflection on the process of mentoring. (This is self-reflection on the mentor’s professional growth as a teacher, 
NOT an evaluation of the new teacher’s performance. Reflect on the best practices that are shared with the new 
colleague.) 

 
Professional Research: Research an area of teaching or learning in the content area by attending a professional 
conference, or by reading articles in professional journals, or by reading a relevant book. Share your findings at a grade 
level team or department meeting and submit to evaluator a summary of your research (indicating how/where you 
obtained information) and the date you presented to your colleagues. 

 
Articulation: Work with a colleague who teaches students in the grade above or below (or the course preceding or 
following) the level you teach in order to improve the achievement of students in a subject area. Meet at least four times 
to compile a list of specific recommendations to share with other staff members. Share the recommendations at a 
department or grade level team meeting, and submit a copy of the recommendations and the date                     of your 
meeting to your evaluator. 

 
Curriculum Development: Assist your department or grade level team in curriculum development at your site. You may 
choose to work on items such as curriculum maps, pacing guides, unit development, common assessments, benchmarks, 
rubrics, project menus, or any other agreed upon curricular need. Create a useful product and share the product at a 
meeting with your department or grade level team. Submit to your evaluator a copy of your product and the date of the 
meeting where you shared your ideas with colleagues. 

 
Staff Development: Present two hours of staff development, at the site or district level, in an area of your professional 
expertise. The professional development sessions may be offered on a voluntary basis outside the school day. Submit 
your staff development plan and attendance sheets to evaluator. 

 
Portfolio: Create a portfolio of students’ work, organized in one of the following ways: 

 
• Document the growth of three of your students over the year. As you collect their work samples, reflect on 

what their work reveals about the learning in your classroom. Submit copies of the students’ work and a 
summary of your reflections. 

• Choose three assignments and sort the entire class’ work into three categories: “exceeds standards,” “meets 
standards,” and “does not meet standards.” Write a reflection after each assignment focusing on 
what the student work reveals about teaching and learning in your classroom. For each of the three assignments, 
submit a reflection and a sample range of students. 

• Provide a student work sample from three different projects over the year that demonstrate equity in meeting 
social and cultural needs of students or differentiation in instruction in order to meet different learning 
modalities. Submit each student work sample with a description of the project and how it addresses the goals of 
equity and/or differentiation, along with a reflection about the overall successes and/or challenges accompanying 
the project. 

 
Other: Create any other project-based evaluation plan and review your ideas with your evaluator for approval. 
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 Project-Based or Peer-Based Evaluation  
Final Reflection “Method 2, 3” 

Santa Cruz City Schools 
 

 

Directions: This final reflection sheet needs to be completed by the Second Friday in April. 
 
 
 
1. In a concise paragraph, describe the evaluation method that you completed as part of your evaluation. 

In the Peer-Based Evaluation method, please list the dates that you were observed and the topics of the 
lessons. 

 
 

 
2. To reflect on your growth during this evaluation cycle, highlight your progress on your three 

selected goals from the fall.  
 
 

 
3. Describe your overall professional growth this year as a result of the evaluation cycle? 
 
 
4. How will you implement your learnings into your practice? 
 

 
5. can you share or expand your project or what you learned as a result of a Peer-Based 

Evaluation to a department-wide or school-wide benefit? 
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Summative Evaluation –Classroom Teacher “Method 1, 2, 3” 
Santa Cruz City Schools 

 
METHOD OF EVALUATION: Administrative Evaluation “Method 1” 
 Project-Based Evaluation “Method 2” 
 Peer-Based Evaluation “Method 3” 
 
NAME         ASSIGNMENT                                         DATE       
 
SCHOOL/LOCATION   EVALUATOR     
 
CERTIFICATED STATUS (Check One): 
 

Permanent Temporary Probationary 1st Year 2nd Year 3rd Year 
 
 

1 = Practice Does Not Meet Standard  
2 = Practice Partially Emerging Standard  
3 = Practice Proficient  
4 = Practice Distinguished  

 
 

1 

 
 

2 

 
 

3 

 
 

4 
 

1. Engaging and Supporting All Students in Learning Not Observed     
 1.1 Using knowledge of students to engage them in learning. 

1.2 Connecting learning to students’ prior knowledge, backgrounds, life experiences, and interests. 
1.3 Connecting subject matter to meaningful, real-life contexts. 
1.4 Using a variety of instructional strategies, resources, and technologies to meet students’ diverse needs. 
1.5 Promoting critical thinking through inquiry, problem solving, and reflection. 
1.6 Monitoring student learning and adjusting instruction while teaching. 

 

2. Creating and Maintaining Effective Environments for Student Learning Not Observed     
 2.1  Promoting social development and responsibility within a caring community. 

2.2  Creating physical or virtual learning environments that promote student learning. 
2.3  Establishing and maintaining learning environments that are safe. 
2.4  Creating a rigorous learning environment with high expectations and appropriate support. 
2.5  Developing, communicating, and maintaining high standards for individual and group behavior. 
2.6  Employing classroom routines, procedures, norms, and supports for positive behavior. 
2.7  Using instructional time to optimize learning. 

 

3. Understanding and Organizing Subject Matter for Student Learning Not Observed     
 3.1 Demonstrating knowledge of subject matter, academic content standards, and curriculum frameworks. 

3.2 Applying knowledge of student development and proficiencies to ensure student understanding. 
3.3  Organizing curriculum to facilitate student understanding of the subject matter. 
3.4  Utilizing instructional strategies that are appropriate to the subject matter. 
3.5 Using and adapting resources to make subject matter accessible to all students. 
3.6 Addressing the needs of English learners to provide equitable access to the content. 
3.7 Addressing the needs of students with special needs to provide equitable access to the content. 

 

4. Planning Instruction and Designing Learning Experiences for All Students Not Observed     
 4.1 Using background knowledge of students to plan instruction. 

4.2 Establishing and articulating goals for students learning. 
4.3  Developing and sequencing instructional plans to support student learning. 
4.4 Planning instruction that incorporates appropriate strategies to meet the learning needs of all students. 
4.5 Adapting instructional plans and curricular materials to meet the assessed learning needs of students. 

 

5. Assessing Student Learning Not Observed     
 5.1  Applying the knowledge of the purposes, characteristics, and uses of different types of assessments. 

5.2  Collecting and analyzing assessment data from a variety of sources to inform instruction. 
5.3 Reviewing data, both individually and with colleagues, to monitor student learning. 
5.4 Using assessment data to establish learning goals and to plan, differentiate, and modify instruction. 
5.5  Involving all students in self-assessment,  goal setting, and monitoring progress. 
5.6  Using available technologies to assist in assessment, analysis, and communication of student learning. 
5.7 Using assessment information to share timely and comprehensible feedback with students and families. 
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Narrative Summary Checklist –Classroom Teacher (continued) 
 

1 = Practice Does Not Meet Standard  
2 = Practice Partially Emerging Standard  
3 = Practice Proficient  
4 = Practice Distinguished  

 
 

1 

 
 

2 

 
 

3 

 
 

4 

 

6. Developing As a Professional Educator Not Observed     
 6.1  Reflecting on teaching practice in support of student learning.     

6.2 Establishing professional goals and engaging in opportunities for professional growth.     
6.3 Collaborating with colleagues and the broader professional community to support professional growth.     
6.4  Working with families to support student learning     
6.5  Engaging local communities in support of the instructional program.     
6.6  Managing professional responsibilities to maintain motivation and commitment to all students.     
6.7  Demonstrating professional responsibility, integrity, and ethical conduct.     

 

NARRATIVE SUMMARY:  
1. Comments pertaining to progress toward professional goal(s). 
2. If any standard checked 1 “Does not meet Standard” or 2 “Emerging Standard”, specific recommendations for improvement for each area 

of need must be listed. 
3. Unit member with an overall rating below Proficient needs an Improvement Plan, aligned with the Summative Evaluations.  The improvement 

plan shall include suggestions for remediation in the specific areas of deficiency, recommended support through the upcoming evaluation 
cycle, and realistic timelines for improvement. 

 
 
 
 
 
 
 
 

 
 
 
 
 
EVIDENCE/DATA SUMMARY:  
 

 
 
 

 
 
 

 
 
 
 
 
OVERALL EVALUATION RATING 
  

Does Not Meet Standards  
Emerging Standards  
Proficient  
Distinguished  

 
 
 
  

EVALUATEE SIGNATURE DATE EVALUATOR SIGNATURE DATE 
This signature will be considered an acknowledgement of having read and discussed this form, not an agreement with the content. Unit members who have an overall 
evaluation lower than “proficient” are encouraged to invite a GSCFT representative to the summary evaluation conference in order to create the required remediation 
plan. 

 

 
 



 
 

 
Santa Cruz City Schools 

 
 

Peer-Based Evaluation  
  

Method 3 Forms 
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SCCS Teaching Rubric “Methods 1, 2, 3” 

 
 

How Should I use this Rubric? 
 

 Read through the Six Standards.  
 

 Highlight where you think your performance level currently is for all six standards. 

 

 Based on your self-assessment of each standard, identify areas of growth.  

 

 Use the Rubric to guide your goal setting based on your self-assessment of each standard, 
professional growth goals, (i.e. where would I like to be on the rubric in June?) 

 

 This document will be formally used a reflective tool to demonstrate growth and used throughout 
the year.   

 

 Use the rubric as a resource in reflecting on identifying effective teaching practices.  
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Overview of the California Standards for the Teaching Profession (as modified for use  in Santa Cruz City Schools) 

Standard 1: Engaging and Supporting All Students in Learning 
Teachers… 
1.1 Connect students’ prior knowledge, life experience and interests with 

classroom learning. 

1.2 Use a variety of instructional strategies to respond to students’ diverse needs. 

1.3 Facilitate learning experiences that promote autonomy, interaction and choice. 

1.4 Engage students in problem solving, critical thinking and other 
activities that make subject matter meaningful. 

1.5 Promote self-directed, reflective learning of all students. 

Standard 4: Planning, Designing and Delivering Learning Experiences for All 
Students 
Teachers… 
4.1 Design long-term and individual lesson plans to foster and support 

student learning. 

4.2 Value students’ backgrounds, interests, languages, and 
developmental needs. 

4.3 Establish and articulate student learning outcomes, consistent with State 
Standards. 

4.4 Sequence and use instructional time effectively. 

4.5 Modify instructional plans to adjust for student needs. 

Standard 2: Creating and Maintaining an Effective Environment for 
Learning 
Teachers… 
2.1 Create a physical environment that engages all students. 

2.2 Establish a learning environment that promotes fairness and respect. 

2.3 Promote social development and group responsibility. 

2.4 Establish and maintain standards for student behavior. 

2.5 Plan and implement classroom procedures and routines that support student 
learning. 

Standard 5: Assessing Student Learning 
Teachers… 
5.1 Establish and communicate learning outcomes for students. 

5.2 Use multiple sources of information to assess learning. 

5.3 Involve and guide students in assessing their own learning. 

5.4 Use results of assessment to guide instruction. 

5.5 Communicate with students and families about progress. 

Standard 3: Understanding and Organizing Subject Matter 
Knowledge 
Teachers… 
3.1 Demonstrate knowledge of subject matter. 

3.2 Organize curriculum to support student understanding of subject matter 
based on State Standards and Core Curriculum. 

3.3 Interrelate ideas and information within and across subject matter areas. 

3.4 Develop student understanding through instructional strategies that are 
appropriate to the subject. 

3.5 Use materials, resources, and technologies to make subject matter 
accessible and engaging to students. 

Standard 6: Developing as a Professional Educator 
Teachers… 
6.1 Reflect on teaching practices. 

6.2 Work with families to foster collaboration and ensure student success. 

6.3 Work with communities to foster collaboration and ensure student 
success. 

6.4 Establish professional goals and pursue growth opportunities. 

6.5 Work with colleagues to improve professional practice. 

6.6 Share in responsibility for implementing school expectations, priorities, 
policies, and procedures. 
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Standard 1: Engaging and Supporting All Students in Learning 

  
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 1.1: Connect students’ prior knowledge, life experience, and interests with classroom learning. 
The teacher makes few or no connections 
between the classroom learning and the 
students’ prior knowledge, experiences, 
backgrounds, and perspectives. The 
teacher rarely elicits relevant student 
questions or comments during a lesson. 

The teacher makes some connections between 
classroom learning and students’ prior 
knowledge, experiences, or interests. The teacher 
elicits some questions from students during a 
lesson to monitor their understanding. 

The teacher makes substantial connections 
between classroom learning and students’ 
prior knowledge, experiences, and interests. 
Teacher elicits students’ cultural, class, and 
ethnic perspectives, and uses students’ 
questions and comments during a lesson to 
extend their understanding. 

The teacher helps students make connections in 
classroom learning and their own prior knowledge 
and experiences. The teacher facilitates activities 
that focus on students’ interests, experiences and 
diverse individual perspectives. The teacher adjusts 
instruction to enhance student voice. 

Element 1.2: Use a variety of instructional strategies to respond to students’ diverse needs. 
The teacher uses instructional strategies, but 
they lack variety, and are sometimes 
inappropriate to the students’ learning 
needs. Few or no accommodations are made 
to respond to students’ individual needs. 

The teacher uses 2-3 alternate instructional 
strategies that are appropriate to address the 
students’ developmental needs, learning styles, 
and language needs. The teacher sometimes 
makes accommodations through scaffolding to 
respond to students’ individual needs. 

The teacher uses a variety of instructional 
strategies to effectively address the 
students’ developmental needs, learning 
styles, and language needs. The teacher 
consistently makes accommodations to 
respond to students’ individual needs 

The teacher engages students in a variety 
of learning experiences that accommodate different 
learning styles. Instructional strategies consistently 
address students’ diverse needs. Strategies include 
adaptations, accommodations and differentiations 
to meet students’ individual needs. Students 
identify optimal strategies for their learning. 

Element 1.3: Facilitate learning experiences that promote autonomy, interaction, and choice. 
The teacher directs the learning experiences, 
and student interactions are infrequent and 
limited. Student autonomy or choice is 
rarely encouraged. 

The teacher usually directs the learning 
experiences, although s/he permits some student 
interaction. The teacher sometimes encourages 
student independence or choice. 

The teacher facilitates the learning 
experiences to promote constructive student 
interactions, and to develop student 
decision-making responsibility through 
choices about learning, and the use of time 
and materials. 

The teacher uses a variety of collaborative 
structures to promote interaction and student 
leadership in support of learning. Students 
regularly work independently and collaboratively, 
and manage their learning, time and materials. 

Element 1.4: Engage students in problem solving, critical thinking, and other activities that make subject matter meaningful. 
The teacher provides few opportunities for 
students to problem solve, analyze, or 
investigate in lessons. Teacher encourages 
student questioning, but most are low order, 
fact based. 

The teacher models and encourages open ended, 
higher order questions, and provides 
opportunities for students to ask questions and 
solve problems within a subject, but seldom 
directly develops students’ questioning skills. 
Teachers and students ask higher order 
questions. 

The teacher regularly provides opportunities 
and support for students to engage in 
problem solving, and to explore diverse 
perspectives of concepts within a subject 
matter area. Students’ questions are higher 
order. Teacher scaffolds skill building for 
these activities. 

The teacher frequently engages students in problem 
solving and higher–order question posing, and the 
investigation and critical analysis of diverse 
perspectives of concepts within a subject area. 
Students identify and explore their own interests to 
extend understanding of content. 

Element 1.5: Promote self-directed, reflective learning in all students. 
The teacher provides few or no 
opportunities for students to initiate, make 
decisions about, or reflect upon their own 
learning. 

The teacher usually directs the learning activities 
and provides some choices for student learning. 
S/he monitors student learning, and provides 
some opportunities for students to reflect 
individually on their learning. 

The teacher supports students in developing 
the skills needed to monitor their own 
learning and make decisions during 
activities. Students use State Standards and 
other criteria to assess their learning and 
discuss it with peers.  

The teacher creates opportunities for all students to 
initiate their own learning and to monitor and 
describe their learning process and progress. 
Students use State Standards and other criteria to 
assess their own and their peers’ learning, and to 
set new learning and improvement goals. 
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Standard 2: Creating and Maintaining an Effective Environment for Learning 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 2.1: Create a physical environment that engages all students. 
The physical environment may have one or 
more safety hazards, and materials are 
difficult to access by students with special 
needs. There are few or no room displays 
and few or no student work products 
displayed. 

The physical environment is clean and arranged 
for safety and accessibility for all students in the 
classroom. It facilitates individual student 
engagement in learning and access to necessary 
instructional materials. The teacher creates room 
displays which include some student work and 
are related to current topics of study. 

The physical environment allows for group 
interaction and movement between 
activities, or different simultaneous 
activities. The teacher creates room 
displays, which contain key information, 
are used in learning activities and represent 
current topics of study. A variety of student 
work is regularly displayed and related to 
current topics of study. 

The physical environment reflects, promotes, and 
supports student learning and responsibility. The 
teacher manages materials, technology, and 
resources to accommodate individual student 
needs, and promote positive interactions. Students 
help create room displays used in learning activities 
that represent current study topics. A variety of 
student work is regularly displayed, related to 
current study topics, and represents all students. 

Element 2.2: Establish a climate that promotes fairness and respect. 
Teacher has not established a classroom 
environment that promotes fairness or 
respect with regard to race, class, culture, 
language, sexual orientation, religion, or 
gender. Teacher responses to student 
behaviors are often unfair, inconsistent, or 
inequitable. 

Teacher establishes a climate of caring, equity 
and respect. Teacher has developed relationships 
and rapport with students. The pattern of teacher 
response to students is usually fair, consistent, 
and equitable. Teacher acknowledges and shows 
respect for student race, class, sexual orientation, 
religion, culture, language, and/or gender. 

The teacher models and promotes fairness, 
caring, equity, and respect. Teacher 
acknowledges and shows respect for student 
race, class, sexual orientation, religion, 
culture, language, and/or gender. The 
teacher encourages students to take risks 
and be creative. 

The teacher actively responds to and respects 
diversity. S/he encourages, supports, and 
recognizes creativity, risk-taking and unique 
contributions of all. The teacher's response to 
student behavior also demonstrates flexibility and 
adaptations as needed. 

Element 2.3: Promote social development and group responsibility. 
The teacher does not actively support 
students’ social development, self-esteem, 
or diversity. Students have little or no sense 
of responsibility for one another. Teacher 
rarely provides opportunities for students to 
work collaboratively.  

Students respect each other’s differences most of 
the time and work together fairly well. The 
teacher provides some opportunities for students 
to assume individual responsibility. The teacher 
sometimes provides opportunities for students to 
work collaboratively. 

Students respect each other’s differences 
and points of view. The teacher regularly 
provides opportunities for students to work 
independently and collaboratively, and to 
take responsibility for themselves and their 
peers. 

The students effectively communicate and 
collaborate. Teacher helps students to develop and 
practice leadership skills, demonstrate 
responsibility, and to understand differences in 
experiences, feelings, and points of view. 

Element 2.4: Establish and maintain standards for student behavior. 
Few or no standards for behavior appear to 
have been established or enforced. The 
teacher's response to student behavior is 
consistently and often inappropriate. 

The teacher has established and consistently 
enforces standards for behavior that are aligned 
with the school and district standards. The 
patterns of teacher responses to student behavior 
are generally appropriate, if limited in variety. 

The teacher consistently models and 
maintains standards for behavior. The 
teacher's response to student behavior 
reflects a range of appropriate and effective 
responses. 

The teacher establishes/maintains opportunities for 
students to share in decision-making, establishment 
of rules and conflict resolution. Teacher's response 
to student behavior reflects students' developmental 
and personal needs. 

Element 2.5: Plan and implement classroom procedures and routines that support student learning. 
Classroom procedures and routines are not 
clearly established or effectively enforced, 
resulting in teacher and student confusion 
and loss of instructional time. Teacher 
rarely monitors or holds students 
accountable for being ready and on task. 

Classroom and routines work moderately well. 
Teacher periodically clarifies or reinforces a 
procedure or timeline, with little loss of 
instructional time. Teacher sometimes monitors 
student readiness and time on task.  

Procedures and routines work smoothly. 
Students can explain and follow classroom 
procedures and routines with no loss of 
instructional time. Students understand and 
follow directions with no loss of 
instructional time. Teacher holds all 
students accountable for time on task. 

The teacher implements reasonable and flexible 
schedules and routines that promote student self-
sufficiency. S/he adapts procedures and rules to 
support student learning. 
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 Standard 3: Understanding and Organizing Subject Matter Knowledge 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 3.1: Demonstrate knowledge of subject matter. 
The teacher’s lack of knowledge of subject 
matter is frequently evident. Student 
learning outcomes are rarely evident, or 
rarely linked to subject knowledge 

The teacher has a clear, basic knowledge of 
subject matter and understands which skills and 
key concepts to teach. The teacher sometimes 
makes direct connections between subject 
knowledge and expected student outcomes. 

The teacher’s knowledge of subject matter 
has breadth and depth and incorporates key 
concepts and different perspectives. Teacher 
consistently and directly connects subject 
knowledge to student learning outcomes. 

Teacher knowledge of content has depth, is current 
and consistently incorporates key concepts, themes, 
connections, and student learning outcomes. 
Teacher actively has students address a variety of 
perspectives in demonstrating depth of knowledge. 

Element 3.2: Organize curriculum to support student understanding of subject matter based on the State Standards. 
The teacher rarely organizes the curriculum 
or incorporates key concepts, themes or 
skills; curriculum is often not directly 
connected to the State Standards. 
Teacher may not encourage students to 
think critically. 

The teacher organizes and designs curriculum 
based on essential, grade level appropriate State 
Standards, which results in students 
demonstrating understanding of key concepts 
within those standards. The teacher encourages 
critical thinking about standards. 

The teacher clearly organizes State 
Standards. The curriculum design clearly 
focuses on key themes and concepts and 
facilities standards based achievement. 
Teacher frequently engages students in 
critical thinking about standards. 

The teacher builds curriculum that is 
developmental, demonstrates depth, and connects 
various concepts and themes. The State Standards 
are used to plan and adapt instruction, creating 
specific outcomes for all students, which include 
demonstrating critical and higher order thinking 
about the subject matter.  

Element 3.3: Interrelate ideas and information within and across subject matter areas. 
The teacher rarely identifies or integrates 
key concepts and information when 
presenting curriculum. S/he rarely relates 
content to previous learning to enhance 
understanding. 

The teacher usually identifies and connects the 
key concepts within the content being taught. 
S/he sometimes relates content to previous or 
future learning, other subject areas, and students’ 
needs and experiences. 

The teacher identifies and integrates for 
students the key concepts and information 
within the State Standards, routinely makes 
connections to other subjects and routinely 
relates content to students’ lives, previous 
and future learning. 

The teacher routinely uses strategies and activities 
that integrate concepts and information within and 
across subject areas and Standards. S/he challenges 
students to make their own connections and extend 
and apply knowledge. 

Element 3.4: Develop student understanding through instructional strategies that are appropriate to the subject. 
Instructional strategies are rarely matched 
appropriately to subject matter content or 
concepts and may not encourage students to 
think critically or engage with the content. 

The teacher uses at least one appropriate 
instructional strategy from a larger repertoire to 
make content accessible to students. S/he 
encourages students to think critically and to 
extend their knowledge of the subject matter by 
engaging with the content. 

The teacher uses a variety of appropriate 
instructional strategies to make content 
accessible to students and develop 
understanding. S/he challenges and supports 
students to think critically and to extend 
their knowledge and engagement of subject 
matter. 

The teacher selects from a wide variety of 
appropriate instructional strategies to address 
individual learning styles and needs so all students 
understand. S/he challenges and supports students 
to construct their own knowledge, think critically, 
and see relationships. 

Element 3.5: Use materials, resources, and technologies to make subject matter accessible and engaging to students. 
Instructional materials, resources and 
technologies are either not adequately used, 
or may be inaccessible to some students. 
Teacher makes little effort to locate 
supplementary materials, to reflect diverse 
perspectives or to relate to cultural or 
linguistic backgrounds of students. 

The teacher sometimes uses varied instructional 
materials, resources, and technologies to convey 
key subject matter concepts, and sometimes 
provides opportunities for student use. Teacher 
locates or adapts some supplementary materials 
to reflect diverse perspectives, or to relate to 
cultural and linguistic backgrounds of students. 

The teacher consistently uses varied 
instructional materials, resources, and 
technologies, including adaptive 
technologies if needed, to promote students’ 
understanding of core content and 
standards. A rich variety of resources is 
consistently available to students and 
reflects diverse perspectives, experiences, 
and cultural and linguistic needs of 
students.  

The teacher selects and uses a variety of 
instructional resources to organize curriculum, 
address learning styles, and promote student 
understanding. Students can independently access a 
variety of materials, resources, and technologies 
that reflect the diversity of the classroom and 
support students’ learning needs and styles. 
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 Standard 4: Planning, Designing and Delivering Learning Experiences for All Students 

 
 

Does Not Meet Standard Emerging Standard  Proficient Distinguished 
Element 4.1: Design long-term and individual lesson plans to foster and support student learning. 
Individual lesson plans rarely have effective 
structure or often lack some elements 
necessary for student learning. They rarely 
relate to a continuum of learning outcomes 
in a unit or long-range plan or make 
connections to other learning or content 
areas. 

Individual lesson plans have a structure with 
pertinent lesson plan elements that will develop 
students’ conceptual understanding and 
application of content knowledge. They fit 
within a unit or long-range context. Provision for 
review and assessment may be inconsistently 
evident. 

Individual lesson plans have all pertinent 
components, are well sequenced, and build 
upon previous learning to promote 
understanding of content area concepts, and 
provide review and assessment. Long-term 
plans are organized, coherent, and 
developmental 

Individual, weekly, unit, and long-term curriculum 
plans are organized, developmental in nature, and 
provide for review and assessment. They include 
differentiated opportunities for all students to 
access challenging and diverse content and apply 
learning in a variety of contexts. 

Element 4.2: Value students’ backgrounds, interests, languages, and developmental needs. 
The teacher’s instructional plans show 
limited reflection of students’ backgrounds, 
experiences, interests, and developmental 
needs. 

The teacher’s lesson design uses information 
about students’ backgrounds, experiences, 
language, and developmental needs. 

The teacher’s lesson design and 
instructional strategies consistently reflect 
students, backgrounds, experiences, 
interests, language, and developmental 
needs. The teacher utilizes appropriate 
adopted and supplementary instructional 
materials to address these needs. 

The teacher solicits students’ input for curriculum 
design which reflects their backgrounds, 
experiences, interests, and languages. Lessons 
challenge and extend students at their own 
physical, social, and academic developmental 
levels. 

Element 4.3: Establish and articulate student learning outcomes, consistent with State Standards. 
The teacher rarely establishes clear 
instructional learning outcomes, or aligns 
outcomes with standards. Expectations for 
students are usually low or unrealistic. 

The teacher sometimes articulates student 
learning outcomes and success criteria. 
Expectations for most students are generally high 
and realistic. 

The teacher clearly articulates short term 
and long-term student learning outcomes 
that are challenging and represent State 
Standards and success criteria. 
Expectations for students are generally high 
and realistic. 

The teacher consistently articulates how 
instructional activities are related to student 
learning outcomes, success criteria, and Standards. 
Expectations promote achievement by all students 
at high levels. 

Element 4.4: Sequence and use instructional time effectively. 
Pacing and time spent on learning activities 
is either rushed or too long. Transitions are 
rough or confusing, resulting in a loss of 
instructional time. 
There is rarely an effective opening or 
closing to the lessons. 

Instructional time is paced so that most students 
complete the learning activities. Transitions are 
used to move students into activities with little or 
no loss of instructional time. Lessons have a 
clear opening and closing. 

Pacing and the time spent on lesson are 
appropriate to the activities and enable all 
students to engage successfully with the 
content. Transitions are efficient and 
smooth. Students have time to complete 
learning activities. Lesson opening and 
closing effectively engage students in 
learning. 

Individual, weekly, unit, and long-term curriculum 
plans are paced so that all students have adequate 
time for learning, remain engaged, and have time 
for reflection and assessment. Beginning and 
closing activities make connections to previous 
make connections to previous and future learning. 

Element 4.5: Modify instructional plans to adjust for student needs. 
Instructional plans are rarely adapted or 
differentiated in spite of evidence that 
accommodations would improve student 
learning. 

The teacher sometimes adapts instructional plans 
to address aspects of the lesson that were 
ineffective and some of the individual learning 
needs of the students. 

The teacher adapts instruction to enhance 
student learning based on formal and 
informal assessment. The teacher uses 
strategies identified in pertinent assessment 
resources.(IEP, 504, Standardized Tests, 
etc.) 

The teacher adapts plans, and differentiates 
instruction, to ensure opportunities for all students 
to successfully participate in learning activities. 
Teacher revises plans and instructional practices 
based upon on-going assessment. 
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Standard 5: Assessing Student Learning 

 
 

Does Not Meet Standard Emerging Standard Basic Proficient Distinguished 
Element 5.1: Establish and communicate learning outcomes for students. 
There are few or no student learning 
outcomes established or clearly 
communicated to students or families. 

The teacher establishes expected learning 
outcomes for students based on State Standards. 
Teacher communicates student learning 
outcomes and a clearly defined success criterion 
to all students and families. 

The teacher establishes student learning 
outcomes based on the State Standards. 
Teacher communicates the outcomes to 
students and their families, and revises them 
as needed. The success criteria   is aligned 
with the outcomes and relevant standards 
and clearly described to students and 
families. 

The teacher uses the State Standards to guide and 
modify specific student learning outcomes, 
ensuring that outcomes are appropriate to students’ 
developmental, language, or other special needs. 
The success criteria is designed to provide ongoing 
feedback on student progress toward achievement 
of outcomes and standards. 

Element 5.2: Use multiple sources of information to assess learning. 
The teacher does not regularly use 
appropriate data or strategies to monitor and 
assess student learning and achievements. 

The teacher regularly uses one or two 
appropriate sources of information and strategies 
to monitor student progress and assess student 
learning. 

The teacher uses a variety appropriate 
assessment strategies to monitor and assess 
student progress on an ongoing basis, 
including formative and summative 
assessment. Assessment strategies are 
aligned to State Standards. 

The teacher uses a wide variety of assessment 
strategies aligned with State Standards. The teacher 
uses student work to reflect upon and adapt 
assessment strategies and adapt instruction. 

Element 5.3: Involve and guide students in assessing their own learning. 
The teacher rarely provides opportunities 
for students to reflect on or assess their own 
work. 

The teacher encourages and guides student 
reflection during some learning activities. The 
teacher provides some opportunities for students 
to discuss and assess their work with peers. 

The teacher includes student reflection and 
self-assessment in most learning activities. 
The teacher has established success criteria, 
and teaches a variety of tools to help 
students assess and reflect upon their own 
work as well as discuss it with their peers. 

The teacher uses assessment to help students 
understand and articulate their learning process. 
S/he uses reflective tools which may include 
rubrics and portfolios that help students assess, 
monitor, and reflect upon their own work as well as 
discuss work with peers. 

Element 5.4: Use results of assessment to guide instruction. 
The teacher rarely uses results of assessment 
to plan, guide, or adjust Instruction. 

The teacher uses information from one or two 
assessment sources to plan learning activities, 
but not necessarily to adjust instruction during a 
lesson. 

The teacher uses information from more 
than two sources of assessment to plan and 
adapt learning activities as well as to adjust 
instruction during a lesson to meet class and 
individual needs. 

The teacher uses ongoing formal and informal 
assessments to guide planning and adjust 
instruction. Assessment data is used to address 
individual student needs. Teacher uses student 
information system frequently and fully utilizes 
student information system. 

Element 5.5: Communicate with students and families about progress. 
The teacher provides little or no information 
about student progress to students and their 
families, aside from report card grades.  
Teacher does not use student information 
system. 

The teacher provides information about student 
learning to students and families to promote 
understanding and academic progress. This 
information may be at the end of the grading 
period or in response to learning difficulties 
exhibited by the student minimally uses student 
information system. 

The teacher regularly provides all students 
with information about their learning 
including updated student information 
system. The teacher regularly exchanges 
information about student learning with 
students and families. This communication 
may occur as ongoing progress reports or 
reviews of student work regularly. 

The teacher provides all students, and their families 
with ongoing information about their progress 
towards learning outcomes and relevant Standards. 
Students and their families frequently communicate 
academic and social progress with the teacher, 
based on a variety of assessments. 
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Standard 6: Developing as a Professional Educator 
 

Does Not Meet Standard Emerging Standard Basic Proficient Distinguished 
Element 6.1: Reflect upon teaching practices 
The teacher does not demonstrate reflection 
on his/her practices. The teacher does not 
make professional development growth 
plans based on analysis student information 
system of school priorities and 

The teacher reviews student work and examines 
the results of his/her teaching in relation to 
student achievement and performance. 
Professional development growth plans may not 
be related to the review teacher’s own practices 
or not reflect school priorities. 

The teacher reflects on student work and 
achievement in designing his/her 
professional growth plans. The Professional 
Growth Plan is related to the teacher’s 
instructional practices and content expertise 
and school priorities. 

The teacher assesses own growth over time by 
analyzing his/her practices related to student 
learning. The teacher makes Professional Growth 
Plans and decisions based on individual and 
collaborative reflection and analysis of student 
work and school priorities. 

Element 6.2: Work with families to foster collaboration and ensure student success. 
The teacher does not use families as a 
source of information about students, 
actively communicate with families, or 
involve them in opportunities for student 
learning. 

The teacher provides periodic communication to 
families about student learning and achievement. 
The teacher does not engage families in learning 
opportunities at school. 

The teacher engages families in two way 
communication as a source of information 
related to student needs in a timely manner. 

The teacher promotes interactions with families, 
and responds to their concerns about student 
progress in a timely manner. 

Element 6.3: Work with communities to foster collaboration and ensure student success. 
The teacher does not actively utilize or work 
with school or community services, 
businesses, agencies or universities to 
enhance student learning or improve his/her 
own professional knowledge. 

The teacher uses school or community services 
or agencies to provide support to students in 
identified areas. The teacher seeks greater 
understanding of students’ community and life 
experiences. 

The teacher uses a variety of school and 
community services to support student 
learning and personal areas of need. The 
teacher seeks greater understanding of 
student’s personal, cultural, language and 
learning strengths, and individual areas of 
need. 

The teacher promotes school/community 
collaboration. S/he identifies and uses community 
services and resources to benefit students and 
families. The teacher initiates the connectivity to 
the community to a variety of activities such as 
guest speakers, refer to services, and field 
experience. 

Element 6.4: Establish professional goals and pursue growth opportunities. 
The teacher does not engage in ongoing 
learning opportunities or participate in 
school or district professional development 
opportunities. 

The teacher participates in school-based and/or 
district offered professional development 
activities. The teacher may participate in 
professional growth opportunities through 
universities, professional organizations, or 
community agencies. 

The teacher participates in a variety of 
school and district professional 
development activities aligned with school 
priorities, and includes learning from these 
activities in her/his personal growth goals, 
in his/her lesion planning and in addressing 
the identified needs of students. 

The teacher establishes professional goals and 
pursues continuous professional growth. S/he 
refines skills and strategies, uses research, 
resources and engages in opportunities to improve 
practice such as coaching, peer support, job alike 
groups or mentoring to increase understanding of 
teaching and learning. 

Element 6.5: Work with colleagues to improve professional practice. 
The teacher rarely collaborates with 
colleagues in meeting to improve 
professional practice, or to implement 
school, department, or grade level activities. 

The teacher collaborates and actively works with 
colleagues in grade level and/or content areas to 
ensure that all students’ diverse learning needs 
are met. 

The teacher actively collaborates with 
colleagues in school-wide activities to 
promote student learning. S/he works with 
others to solve problems and address school 
goals and objectives. 

The teacher maintains positive relationships with 
others, takes leadership roles in the school, district 
or professional organizations. S/he actively seeks to 
solve problems, resolve conflicts, and advance 
common school goals. 

Element 6.6: Share in responsibility for implementing school expectations, priorities, policies, and procedures. 
The teacher does not meet basic 
professional expectations to follow 
procedures or participate in required teacher 
activities. 

The teacher participates in most schoolwide 
activities, meets basic professional expectations, 
and follows procedures and policies including 
timely record keeping, attendance, grading, and 
enforcement of school regulations. 

The teacher consistently participates in 
school-wide activities, follows policies and 
procedures, meets professional expectations 
including accurate reflection of student 
progress, and actively supports school 
expectations for students and staff. 

The teacher regularly exhibits leadership in support 
of school and student needs. The teacher models 
professional expectations including active 
contributions to school planning, and school 
programs. 
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Goal-Setting “Method 1,2,3” 
Santa Cruz City Schools 

 
Professional Goals: For permanent employees, write three to six professional goals.  Temporary, 
probationary, and permanent employees who received “does not meet or emerging standards” need to 
write six goals (one goal for each standard).  These goals are submitted to your primary evaluator at the Fall Planning 
Conference based on the CSTPs and relate to your reflection on the rubric.   
 
 

   
Name of Evaluatee School/Site Date 
 
 
Evaluator:    
 

 
1. This year, aligned with CSTP element                     , I plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
2. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
3. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
Conference Notes 
 

 
 
 
 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 
 
(This signature will be considered an acknowledgement of outlining the goals for the             to               School Year.   
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Goal-Setting “Method 1,2,3” (continued)  
professional goals four to six 

Santa Cruz City Schools 
 
Professional Goals: For permanent employees, write three to six professional goals.  Temporary, 
probationary, and permanent employees who received “does not meet or emerging standards” need to 
write six goals (one goal for each standard).  These goals are submitted to your primary evaluator at the Fall Planning 
Conference based on the CSTPs and relate to your reflection on the rubric.   
 
 

   
Name of Evaluatee School/Site Date 
 
 
Evaluator:    
 
 

 
1. This year, aligned with CSTP element                     , I plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
2. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
3. This year, aligned with CSTP element                     , I also plan to  

 
 

Professional growth will be measured by (data, student work, student assessment, other evidence, etc) 
 
 

Desired impact on student learning: 
 
 
 

 
 

Conference Notes 
 
 
 
 
 
 
 
 

  
Evaluatee’s Signature Date Evaluator’s Signature Date 
 
(This signature will be considered an acknowledgement of outlining the goals for the             to               School Year.   
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Peer-Based Evaluation – Planning Sheet “Method 3” 
Santa Cruz City Schools 

 
Planning Sheet for    

                       

(name of teacher) 
 

Directions: Please complete the items below and submit to your evaluator by September 15. Your 
evaluator will set up periodic meetings to review your progress on your Peer-Based Evaluation sheet. 

 

Partner: 

Department or Grade Level: 
Brief description for choosing 
this method: 
What do you hope to learn about 
your teaching or about student 
learning? How will this advance 
your proficiencies on the rubric? 

 

Brief explanation of how you 
intend to do to achieve your 
partnership: 
When will be a good time for you and 
your partner to meet for pre- 
observation and post-observation 
conferences?  Will you need coverage 
for your class in order to observe your 
partner teach? If so, have you 
discussed this with your evaluator? 

 

Observation: What teaching practice 
do you plan to observe closely?  Have 
you and your partner identified CSTPs 
or elements within the CSTPs to focus 
on during your observation?  

 

What is your timeline: 
When will you and your partner 
observe one another so you will each 
be in the other’s class at least once by 
the December break? 

 

By ed of February: 
When will your second observation be 
completed? When will your 
observation forms be written? 

 

How will you measure success: How 
will you determine if the partnership 
has been worthwhile to you as you 
continue to develop your craft of 
teaching? 

 

 
 
 

                  
Evaluatee’s Signature Date        Evaluator’s Signature                                Date 
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Peer-Based Observation Form “Method 3” 
Santa Cruz City Schools 

 

   

Name of Teacher being observed School/Site Date 
 

Grade level:               Subject:                                          Time:  to   # of Students:              
 
 

Observer:    
 

This form should be used to for observations for Peer-Based - Method 3  

Student learning goal and outcome 

Observations 
 

Learnings 
 
 
 

Follow up Items 
 

 
 
 

 

 
                  

Evaluatee’s Signature Date Evaluator’s Signature                Date 

(This signature will be considered an acknowledgement of having read and discussed this form, not an agreement or disagreement with 
the content.) 
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 Project-Based or Peer-Based Evaluation  
Final Reflection “Method 2, 3” 

Santa Cruz City Schools 
 

 

Directions: This final reflection sheet needs to be completed by the Second Friday in April. 
 
 
 
1. In a concise paragraph, describe the evaluation method that you completed as part of your evaluation. 

In the Peer-Based Evaluation method, please list the dates that you were observed and the topics of the 
lessons. 

 
 

 
2. To reflect on your growth during this evaluation cycle, highlight your progress on your three 

selected goals from the fall.  
 
 

 
3. Describe your overall professional growth this year as a result of the evaluation cycle? 
 
 
4. How will you implement your learnings into your practice? 
 

 
5. can you share or expand your project or what you learned as a result of a Peer-Based 

Evaluation to a department-wide or school-wide benefit? 
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Summative Evaluation –Classroom Teacher “Method 1, 2, 3” 
Santa Cruz City Schools 

 
METHOD OF EVALUATION: Administrative Evaluation “Method 1” 
 Project-Based Evaluation “Method 2” 
 Peer-Based Evaluation “Method 3” 
 
NAME         ASSIGNMENT                                         DATE       
 
SCHOOL/LOCATION   EVALUATOR     
 
CERTIFICATED STATUS (Check One): 
 

Permanent Temporary Probationary 1st Year 2nd Year 3rd Year 
 
 

1 = Practice Does Not Meet Standard  
2 = Practice Partially Emerging Standard  
3 = Practice Proficient  
4 = Practice Distinguished  

 
 

1 

 
 

2 

 
 

3 

 
 

4 
 

1. Engaging and Supporting All Students in Learning Not Observed     
 1.1 Using knowledge of students to engage them in learning. 

1.2 Connecting learning to students’ prior knowledge, backgrounds, life experiences, and interests. 
1.3 Connecting subject matter to meaningful, real-life contexts. 
1.4 Using a variety of instructional strategies, resources, and technologies to meet students’ diverse needs. 
1.5 Promoting critical thinking through inquiry, problem solving, and reflection. 
1.6 Monitoring student learning and adjusting instruction while teaching. 

 

2. Creating and Maintaining Effective Environments for Student Learning Not Observed     
 2.1  Promoting social development and responsibility within a caring community. 

2.2  Creating physical or virtual learning environments that promote student learning. 
2.3  Establishing and maintaining learning environments that are safe. 
2.4  Creating a rigorous learning environment with high expectations and appropriate support. 
2.5  Developing, communicating, and maintaining high standards for individual and group behavior. 
2.6  Employing classroom routines, procedures, norms, and supports for positive behavior. 
2.7  Using instructional time to optimize learning. 

 

3. Understanding and Organizing Subject Matter for Student Learning Not Observed     
 3.1 Demonstrating knowledge of subject matter, academic content standards, and curriculum frameworks. 

3.2 Applying knowledge of student development and proficiencies to ensure student understanding. 
3.3  Organizing curriculum to facilitate student understanding of the subject matter. 
3.4  Utilizing instructional strategies that are appropriate to the subject matter. 
3.5 Using and adapting resources to make subject matter accessible to all students. 
3.6 Addressing the needs of English learners to provide equitable access to the content. 
3.7 Addressing the needs of students with special needs to provide equitable access to the content. 

 

4. Planning Instruction and Designing Learning Experiences for All Students Not Observed     
 4.1 Using background knowledge of students to plan instruction. 

4.2 Establishing and articulating goals for students learning. 
4.3  Developing and sequencing instructional plans to support student learning. 
4.4 Planning instruction that incorporates appropriate strategies to meet the learning needs of all students. 
4.5 Adapting instructional plans and curricular materials to meet the assessed learning needs of students. 

 

5. Assessing Student Learning Not Observed     
 5.1  Applying the knowledge of the purposes, characteristics, and uses of different types of assessments. 

5.2  Collecting and analyzing assessment data from a variety of sources to inform instruction. 
5.3 Reviewing data, both individually and with colleagues, to monitor student learning. 
5.4 Using assessment data to establish learning goals and to plan, differentiate, and modify instruction. 
5.5  Involving all students in self-assessment,  goal setting, and monitoring progress. 
5.6  Using available technologies to assist in assessment, analysis, and communication of student learning. 
5.7 Using assessment information to share timely and comprehensible feedback with students and families. 
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Narrative Summary Checklist –Classroom Teacher (continued) 
 

1 = Practice Does Not Meet Standard  
2 = Practice Partially Emerging Standard  
3 = Practice Proficient  
4 = Practice Distinguished  

 
 

1 

 
 

2 

 
 

3 

 
 

4 

 

6. Developing As a Professional Educator Not Observed     
 6.1  Reflecting on teaching practice in support of student learning.     

6.2 Establishing professional goals and engaging in opportunities for professional growth.     
6.3 Collaborating with colleagues and the broader professional community to support professional growth.     
6.4  Working with families to support student learning     
6.5  Engaging local communities in support of the instructional program.     
6.6  Managing professional responsibilities to maintain motivation and commitment to all students.     
6.7  Demonstrating professional responsibility, integrity, and ethical conduct.     

 

NARRATIVE SUMMARY:  
1. Comments pertaining to progress toward professional goal(s). 
2. If any standard checked 1 “Does not meet Standard” or 2 “Emerging Standard”, specific recommendations for improvement for each area 

of need must be listed. 
3. Unit member with an overall rating below Proficient needs an Improvement Plan, aligned with the Summative Evaluations.  The improvement 

plan shall include suggestions for remediation in the specific areas of deficiency, recommended support through the upcoming evaluation 
cycle, and realistic timelines for improvement. 

 
 
 
 
 
 
 
 

 
 
 
 
 
EVIDENCE/DATA SUMMARY:  
 

 
 
 

 
 
 

 
 
 
 
 
OVERALL EVALUATION RATING 
  

Does Not Meet Standards  
Emerging Standards  
Proficient  
Distinguished  

 
 
 
  

EVALUATEE SIGNATURE DATE EVALUATOR SIGNATURE DATE 
This signature will be considered an acknowledgement of having read and discussed this form, not an agreement with the content. Unit members who have an overall 
evaluation lower than “proficient” are encouraged to invite a GSCFT representative to the summary evaluation conference in order to create the required remediation 
plan. 
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Post Observation Meeting Notes “Method 3” 
Santa Cruz City Schools 

 

   

Name of Teacher being observed School/Site Date 
 

Grade level:               Subject:                                          Time:  to   # of Students:              
 
 

Observer:    
 

This form should be used to for observations for Peer-Based - Method 3  

Items We Discussed 

Learning to Apply Them to Classroom 
 

Next Steps 
 
 
 

 

 

 
                  

Evaluatee’s Signature Date Evaluator’s Signature                Date 

(This signature will be considered an acknowledgement of having read and discussed this form, not an agreement or disagreement with 
the content.) 
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